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. Introduction: General Education Core Competencies at TCC

In 2006, the State Board for Community Colleges, the governing body of the
Virginia Community College System, approved in policy seven general education
competency areas to include: Communication (oral and written)?!, Information
Literacy, Critical Thinking, Cultural and Social Understanding, Personal
Development, Quantitative Reasoning, and Scientific Reasoning (Appendix A).
General education competencies apply to all graduates in both transfer and
career and technical degree programs (Appendix B). Further, and per Virginia
Community College System Policy 5.0.2.0, “general education is that portion of
the collegiate experience that addresses the knowledge, skills, attitudes, and
values characteristic of educated persons...unbounded by disciplines and [it]
honors the connections among bodies of knowledge.”

Given that graduates of transfer and career and technical degree programs are
expected to develop in all competency areas, the college is committed to
identifying one or more competencies that shall be developed for each course
offering. Once identified by faculty, each faculty member teaching the course is
required to fully incorporate one or more course activities that will facilitate and
support student development of the agreed-upon competency.

Il. General Education Assessment (GEA) Planning and Development

A. Role of Assessment of General Education Core Competencies
Assessment of general education core competencies is critical to the college’s
mission and for accreditation purposes, as recognized in 3.5.1 by the Southern
Association of Colleges and Schools Commission on Colleges (SACSCOC).

B. Role of Faculty in Developing, Implementing, and Maintaining GEA
Plan
In August 2010, TCC was one of twelve community colleges selected by

! The State Board for Community Colleges defined Communication as a single competency that incorporates both oral and
written communication. In May 2012, TCC faculty recommended that the Communication competency be divided into two
distinct areas (oral and written communication) for assessment purposes.

Page | 4



General Education Assessment Plan

Page | 5

Association of American Colleges and Universities (AAC&U) to lead the
“Roadmap Project” initiative funded by MetLife Foundation. The purpose of
this initiative is to aid institutions in creating proactive programs of academic
support that are tied to expected learning outcomes. TCC sought assistance
from AAC&U in developing and implementing its GEA initiative.

During 2011-12, the Vice President for Academic Affairs and Chief Academic
Officer (hereafter referred to as Vice President) recruited 15 faculty
members to serve as assessment coaches with responsibilities to engage
faculty in the GEA process. During fall 2012, the assessment coaches were
collectively designated as a subcommittee of the Instruction Committee.

In spring 2012, TCC chose the AAC&U Value Rubrics for use in the assessment
of its general education competencies. These rubrics are the framework TCC
is using to assess cumulative learning outcomes in general education
competency areas versus content mastery for a course—a major shift for TCC
faculty. Nearly 200 faculty members were introduced to this concept in May
2012 at the college’s annual Learning Institute. At this meeting, faculty also
adapted VALUE Rubrics for Written Communication, Oral Communication, and
Information Literacy (Appendix C).

A preliminary five-year assessment schedule was drafted in fall 2012, shared
with faculty at Convocation, reviewed by existing governance committees
under the leadership of the Instruction Committee, and eventually finalized.
Further, at a follow-up Learning Institute in October, 75 faculty participated
in adapting rubrics created by AAC&U for Quantitative Reasoning and Critical
Thinking as well as developing an original rubric for Scientific Reasoning.

During fall 2012, 40 faculty volunteers completed training to assess student
learning in Written Communication and Information Literacy. The faculty
assessors, some of whom already participated, also completed training in
spring 2013 to assess student learning in Critical Thinking, Scientific
Reasoning, and Quantitative Reasoning. During the 2012-13 academic
year, 64 assessors evaluated studentlearning in five general education
competency areas: Written Communication, Information Literacy, Critical
Thinking, Scientific Reasoning, and Quantitative Reasoning.
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In May 2013, 160 faculty attended the Learning Institute. Unlike the
previous learning institutes that focused on theory and the basic concepts of
general education assessment, there was a purposeful movement to
application-based workshops and presentations. At the Learning Institute,
student learning findings from assessment of Written Communication and
Information Literacy were shared. Faculty were also given hands-on
experience in assessing a student work product (SWP) for student learning in
Written Communication. Multiple workshops were offered to assist faculty in
developing assignments to foster student learning in many of the competency
areas. Finally, faculty developed the college’s Personal Development rubric
which was finalized in fall 2013.

TCC was asked during summer 2013 to continue its participation in the
Roadmap Project by serving as a mentor institution to one of the ten newly
selected community colleges. Additionally, the college was awarded a grant to
address the following core questions:

1) How does learning, as a defining element of our campus culture, support
the psychosocial development of our students (how does the epistemic
connect to the eudemonic)?

2) How and why does an intentional commitment to the
psychosocial development of all our students positively affect their
learning and civic engagement?

Because of the grant, in fall 2014, TCC faculty in health-related fields attended
an interactive workshop on the best practices for curricular infusion of content
related to cultural and socioeconomic factors that influence an individual's
experiences with the healthcare system. Participants developed inter-
professional assignments that aligned with the Cultural and Social
Understanding rubric. The Office of Intercultural Learning webpage provides
resources and assignments generated from this workshop.

General education assessment continued to be the primary focus of the May
2014 Learning Institute. Assessment consultant Linda Suskie was hired to
review the college’s draft general education assessment plan along with
findings through fall 2014, and was the featured speaker at this May 2014
event. Large and small group exercises were conducted to aid the participating
faculty in developing assignments to help students achieve course learning
outcomes while also developing them in the general education competency
areas. Faculty interested in serving as assessors completed training.
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In spring 2015 work continued with AAC&U’s grant as TCC faculty and staff at
the Sentara Center for Simulation & Immersive Learning at Eastern Virginia
Medical School developed a co-curricular standardized patient program that
supports student learning by advancing the psycho-social well-being of
students by actively involving them beyond the classroom.

Two hundred eighty (280) faculty attended the 2015 Learning Institute and
self-selected introductory, intermediate, or advanced assessment workshops
based on their experience with and understanding of the GEA. Learning
outcomes included creating meaningful teaching applications for developing
competencies and employability skills. Dr. Kathryne McConnell, Director of
Assessment at Virginia Polytechnic Institute and State University, was the
featured speaker at the Learning Institute. A discussion panel including
representatives from local employers and Old Dominion University focused on
the application of general education competencies to employability skills.
Faculty reviewed applicable general education competencies on course
outlines and adjusted supported competencies as necessary during discipline
meetings on Day 2 of the Institute. Also on Day 2, faculty attended
professional development sessions offered on 21 general education
assessment and pedagogy topics.

Charlie Blaich and Kathleen Wise from the Wabash Center of Inquiry
presented the Keynote “Prove Your Worth by Improving Your Work: What the
Wabash National Study Tells Us about Assessment and Improving Student
Learning” at the 2016 Learning Institute. The Wabash team also presented
“Tips, Tricks and Techniques for Using Data to Improve Student Learning” in
preparation for faculty work sessions focused on understanding and using the
assessment results. Faculty completed the annual review and adjustment of
applicable general education competencies on course outlines during
discipline meetings on Day 2 of the Institute. Also on Day 2, faculty attended
professional development sessions on 15 general education assessment and
pedagogy topics.

Seventeen (17) interested faculty attended a session to collaborate on
revisions to the Critical Thinking rubric and 20 attended a session for the
Scientific Reasoning rubric at the May 2017 Learning Institute. These sessions
continued the work begun by a dedicated group of faculty who used GEA
results to inform improvements to the rubrics during work sessions earlier in
the term. In fall 2017, five experienced faculty assessors scored subsamples of
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the spring 2017 sample for Scientific Reasoning and the fall 2016 sample of
Critical Thinking for both the Student Learning and Assignment Design tracks
of the GEA using the revised rubrics. Results were presented to the Instruction
Committee and the faculty who participated in the rubric revisions.

C. Development of the Pilot and Plan
Academic Services developed a preliminary plan and assessment schedule
which was approved by the Instruction Committee in fall 2012. Based on
findings and lessons learned during the pilot, Academic Services revised the
plan during summer 2013.The Instruction Committee recommended the
more extensive revised plan in spring 2014.
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lll. Student Learning

A. Student Learning Rotation

The GEA evaluated each competency twice by spring 2016 (Table 1).

Table 1 illustrates the Student Learning competency rotation through the first

two assessments of each competency.

Table 1

Student Learning Competency Rotation — Phase One

Competency 12-13 13-14 14-15 15-16
Written Communication FALL FALL
Oral Communication FALL? FALL3
Critical Thinking SPRING SPRING
Cultural/Social FALL FALL
Understanding
Information Literacy FALL FALL
Quantitative Reasoning SPRING SPRING
Scientific Reasoning SPRING SPRING
Personal Development SPRING SPRING

2 SWPs for fall 2013 assessment were collected in summer 2013.
3 Twenty-one (21) of the 125 students in the sample were identified from summer 2015 sections of the selected course(s).
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Table 2

Beginning spring 2016, one competency was assessed during each cycle. A full
rotation through all competencies will be completed in a four-year period
(Table 2). The slower rotation allows more time for analysis and discussion of
data to inform and implement change to support student learning.

Table 2 illustrates the Student Learning competency rotation for Phase Two.

Student Learning Competency Rotation — Phase Two

Competency

16-17

17-18

18-19

19-20

20-21

21-22

22-23

23-24

Written
Communication

FALL

FALL

Oral
Communication

FALL

FALL

Critical Thinking

FALL

FALL

Cultural/Social
Understanding

FALL

FALL

Information
Literacy

SPRING

SPRING

Quantitative
Reasoning

SPRING

SPRING

Scientific
Reasoning

SPRING

SPRING

Personal
Development

SPRING

SPRING

B. Student Learning Sampling

Page | 10

Through spring 2015, assessment coaches recommended courses for inclusion
in the sample. Beginning fall 2015, the course selection pool for the Student
Learning sample includes all courses identified in the College Catalog as
meeting the general education core requirements for degrees or certificates
which support the applicable competency as indicated on the Official Course
Outline in i-INCURR.

Office of Institutional Effectiveness (OIE) completes a two-fold process
ensuring the selected courses: 1) support the competency under study as
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indicated on Official Course Outlines in i-INCURR; and 2) include a significant
number of enrollees with 30 or more credits at TCC from both degree types
(career/technical and transfer) who are representative of TCC's degree-
seeking population, and are offered in a variety of course formats (traditional,
hybrid, online) (Appendix D). Students selected for inclusion during the Phase
One rotation were those who had earned 30 or more academic credits and
were identified for participation by OIE through a stratified random sample
process. Beginning spring 2016, students selected for inclusion are those who
have earned 45 or more academic credit hours versus 30 to assess students
who are closer to graduation®.

Uncertain of what to expect regarding the faculty response rate, student
attrition, and the appropriateness of the SWPs submitted, Academic Services
requested that OIE randomly select 75 students for inclusion in the pilot with
the goal of collecting and assessing 50 SWPs per competency. Sample size
increased to 125 students in spring 2014, with the goal of collecting and
assessing 100 SWPs per competency. Sample size increased to 141 for spring
2016, with the goal of collecting and assessing 100 SWPs per competency and
cycle based on the average percentage of accessible assignments from
previous cycles. Beginning Fall 2016, the sample increased to 282 with the goal
of collecting and assessing 200 SWPs.

C. Student Learning Methods

Through spring 2015, prior to each semester, Academic Services contacted
faculty whose classes were selected for inclusion to inform them of course
inclusion and general expectations. Beginning fall 2015, Academic Services
notifies all faculty of the competency under assessment and faculty responsibilities
for the upcoming cycle. Once the tuition deadline date passes for classes to
adjust for student attrition, OIE submits a list of selected students to
Academic Services. Academic deans contact faculty members informing them
of students selected for inclusion along with detailed instructions for
submitting the SWP(s). Beginning fall 2015, faculty of selected students
complete the Authentic Assignment Tool (AAT) form prior to submitting SWPs.
The AAT guides faculty through selecting assignments which are authentic
and embedded as requirements for all

4|f a representative sample cannot be obtained with students who have earned 45 or more credit hours, the college
reverts to the sampling of students with 30 or more credit hours.
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students enrolled in the applicable classes and which prompt students to
demonstrate each dimension of the applicable competency. The average level
of performance faculty members expect their students to achieve on each
dimension is collected via the AAT. Individual feedback on the choice of
assignment(s) is provided to faculty by Academic Services. Upon receipt of
each SWP, Academic Services removes all student, course, and faculty
identifiers before assessment to protect anonymity.

Two assessors assign scores for each SWP by dimension as follows: 4
(exemplary), 3, (proficient), 2 (developing), 1 (emerging), 0 (not
demonstrated), and NA (not demonstrated and not applicable to/required by
assighment). When the score differential between the two assessors is one
or less, the two scores are averaged resulting in the student’s final
score for the dimension. If scores differ by more than one on any dimension,
a third assessor scores the SWP. The third scores are included in the
average for the dimension score. A third assessor also scores the SWP when
one of the first two assessors submits a numerical score and the other
submits an NA score. If the third assessor submits a numerical score, the two
numerical scores are averaged for the student’s final dimension score. If the
third assessor submits an NA score, the student’s final dimension score is NA.
Beginning Fall 2013, assessors access assignments and enter scores
electronically at a group scoring session and/or remotely at their convenience.

OIE analyzes scores for each competency to arrive at an overall mean score
(overall score), for possible rating on a scale from 0 to 4 or NA, on each
dimension and two independent mean scores for comparison of students in
career and technical degree programs and transfer degree programs
(Appendix E).

> When a third assessor is needed for any dimension, the third assessor’s scores are included in the computations for
average scores on all dimensions.
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D. Student Learning from Findings First Assessment of Competencies
(Pilot)

1. Student Learning in Written Communication in Fall 2012

Of the 50 SWPs assessed for Written Communication, 15 required
review by a third assessor. Students’ greatest strength in Written
Communication was on the Context of and Purpose for Writing
dimension. Students need most assistance in the Sources and Evidence
area. The Sources and Evidence dimension received the most NA scores
indicating that assignments included in this cycle required this learning
outcome least consistently (Table 3).

Table 3 illustrates student performance on the Written Communication
learning outcome.
Table 3

Written Communication Average Score as a Function of Dimension and Curriculum Type (with
Standard Deviations in Parentheses) Fall 2012

Context of and Purpose 2.20(.90) 2.30 (1.08) 2.13(.72) for
Writing N=50 N=23 N=27
Content Development 1.87 (.85) 1.91 (.93) 1.82 (.80)
N=50 N=23 N=27
Genre & Disciplinary 1.95 (.64) 1.89 (.89) 1.98 (.67)
Conventions N=49 N=22 N=27
Sources and Evidence 1.73 (1.00) 1.63 (.86) 1.81 (1.15)
N=28 N=12 N=16
Control of Syntax and 1.86 (.68) 1.94 (.92) 1.78 (.75)
Mechanics N=50 N=23 N=27
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2. Student Learning in Information Literacy Fall 2012

Table 4

Of the 44 SWPs assessed for Information Literacy, 33 were reviewed by
a third assessor. A third assessor was frequently called to review
instances where one assessor assigned a score of “NA” and the other
assigned a numerical score.

Students demonstrated the greatest need of development in the
Evaluation of Information and its Sources dimension for the
Information Literacy competency (Table 4). This was comparable with
the results for the Written Communication competency, where the data
showed a weakness in the Sources and Evidence dimension. With an
overall mean value of 2.55 for determining the Nature and Extent of
Information Needed dimension, it was apparent that this is an area of
strength in terms of student learning.

Table 4 illustrates student performance on the Information Literacy
learning outcome.

Information Literacy as a Function of Dimension and Curriculum Type (with Standard
Deviations in Parentheses) Fall 2012

Nature and Extent of
Information Needed

Access of Needed
Information

Evaluation of Information
and its Sources

Use Information
Effectively

Use Information Ethically
and Legally

2.48 (.83) 2.39 (1.08) 2.55 (.64)
N=33 N=14 N=19
1.98 (.71) 1.94 (.58) 2.00 (.82)
N=25 N=9 N=16
1.67 (.77) 1.60 (.78) 1.71(.81)
N=27 N=10 N=17
2.09 (.86) 1.96 (1.19) 2.17 (.68)
N=32 N=11 N=21
1.78 (.83) 1.67 (.90) 1.83 (.84)
N=27 N=9 N=18
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3. Student Learning in Critical Thinking Spring 2013

Table 5

Fifty-eight (58) SWPs were collected for the assessment of student
learning in Critical Thinking. Of the 58, 41 required the review of a third
assessor because the scoring between the initial two reviewers differed
significantly per scoring specifications.

SWPs scored higher overall and by degree type on the Explanation of
Issues and Evidence dimensions (Table 5). Students need most
assistance in the dimensions of Influence of Context and Assumptions
and Student’s Position/Perspective. Given that only 19 of the 58 SWPs
collected could be used to assess student learning on the Solving
Problems dimension, it appears that assignments did not require the
demonstration of student learning in this area.

Table 5 illustrates student performance on the Critical Thinking learning
outcome.

Critical Thinking as a Function of Dimension and Curriculum Type (with Standard Deviations

in Parentheses) Spring 2013

Explanation of Issues

Evidence

Influence of Context

and Assumptions

Student’s Position/
Perspective

Conclusions and
Related Outcomes

Solving Problems

1.98 (.72) 1.91 (.57) 2.02 (.79)
N=56 N=20 N=36
1.67 (.63) 1.87 (.69) 1.57 (.58)
N=52 N=17 N=35
1.27 (.74) 1.44 (.87) 1.18 (.66)
N=50 N=18 N=32
1.41 (.79) 1.77 (.97) 1.21 (.60)
N=53 N=19 N=34
1.56 (.71) 1.74 (.76) 1.46 (.67)
N=56 N=20 N=36
1.43 (.75) 1.71 (.76) 1.26 (.73)
N=19 N=7 N=12
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Table 6

4. Student Learning in Quantitative Reasoning Spring 2013

Of the 49 SWPs for Quantitative Reasoning, 40 required the review of a
third assessor. Of the 49 SWPs collected for Quantitative Reasoning,
only 21 could be assessed on the Communication dimension and only
11 were deemed as assessable for the Assumptions dimension.

Students’ greatest strengths in terms of Quantitative Reasoning

included Calculation and Communication dimensions.
Application/Analysis and Assumptions dimensions were the areas in
need of greatest development for students per data. Of the SWPs
assessed, the Interpretation, Assumptions, and Communication
dimension showed high levels of variance between students in
career/technical and transfer programs, with students in the

career/technical programs displaying higher levels of the competency

dimensions than students in transfer programs (Table 6).

Table 6 illustrates student performance on the Quantitative
Reasoning learning outcome.

Quantitative Reasoning as a Function of Dimension and Curriculum Type (with Standard
Deviations in Parentheses) Spring 2013

Interpretation

Representation

Calculation

Application/Analysis

Assumptions

Communication

1.77 (.94) 2.00 (1.00) 1.59 (.87)
N=30 N=13 N=17
2.02 (.87) 2.06 (.93) 1.99 (.84)
N=42 N=18 N=24
2.33(.74) 2.38(.88) 2.30 (.65)
N=44 N=17 N=27
1.82 (.99) 1.82 (.92) 1.81 (1.07)
N=38 N=17 N=21
1.59 (1.11) 1.71(1.29) 1.38 (.85)
N=11 N=7 N=4
2.13(.91) 2.26 (1.01) 1.94 (.73)
N=21 N=13 N=8
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5. Student Learning in Scientific Reasoning Spring 2013

Of the 50 SWPs assessed for Scientific Reasoning, 33 required
evaluation by a third assessor. Many could not be evaluated
because the assignment did not require the student to
develop and/or present the dimensions under study.

Students demonstrated greatest need of development on the
Conclusions, Limitations, and Implications and Existing Knowledge,
Research and/or Views dimensions. With an overall mean value of
1.81 for Methodology and 1.78 for Argument or Topic
Selection, these dimensions show higher levels of student learning than
the others (Table 7). However, all dimensions need improvement.

Table 7 illustrates student performance in the Scientific Reasoning
learning outcome.

Table 7

Scientific Reasoning as a Function of Dimension and Curriculum Type (with Standard

Deviations in Parentheses) Spring 2013

Argument or Topic 1.78 (.81) 2.00 (.80) 1.69 (.81)
Selection N=29 N=8 N=21
Existing Knowledge, 1.41 (.77) 1.28 (.94) 1.48 (.70)
Research and/or Views N=29 N=9 N=20
Methodology 1.81 (1.05) 1.75 (1.13) 1.83 (1.06)
N=24 N=6 N=18
Analysis 1.62 (.81) 1.57 (.79) 1.64 (.83)
N=29 N=7 N=22
Conclusions, Limitations 1.33(.78) 1.17 (.83) 1.41(.77)
and Implications N=29 N=9 N=20

Page | 17



General Education Assessment Plan

Table 8

6. Student Learning in Oral Communication Fall 2013

Thirty-three (33) SWPs were collected for the assessment of Oral
Communication learning outcomes. Of the 33, 13 required the review
of a third assessor because the scoring between the initial two
reviewers differed significantly per the scoring specifications.

Assessors scored all 33 SWPs submitted for Oral Communication on all
dimensions. Students achieved the highest scores on the Central
Message dimension, with an overall score of 2.21. TCC students need
more development in the dimensions of Delivery and Supporting
Material with overall scores of 1.81 and 1.75 respectively (Table 8). The
Supporting Material and Language dimensions showed higher levels of
variance between students in the career/technical and transfer
programs, with students in the transfer programs displaying higher
levels of the competency than the students in the career/technical
programs.

Table 8 illustrates student performance in the Oral Communication
learning outcome.

Oral Communication Average Score as Function of Dimension and Curriculum Type (with Standard
Deviations in Parentheses) Fall 2013

Organization

Language

Delivery

Central Message

Supporting Material
and Implications

2.06 (.75) 1.98 (.70) 2.08 (.78)
N=33 N=7 N=26
2.12 (.56) 1.83(.36) 2.20(.59)

N=33 N=7 N=26
1.81 (.70) 1.76 (.58) 1.82 (.74)
N=33 N=7 N=26
2.21(.69) 2.31(.47) 2.18 (.75)
N=33 N=7 N=26
1.75 (.93) 1.29 (.83) 1.87 (.93)
N=33 N=7 N=26
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7. Student Learning in Cultural and Social Understanding Fall 2013

Fifty-five (55) SWPs were collected for the assessment of student
learning in Cultural and Social Understanding. Of the 55, 52 required the
review of a third assessor because the scoring between the initial two
reviewers differed significantly per the scoring specifications.

Of the 55 SWPs submitted for Cultural and Social Understanding, 9
were scored for the Skills - Recognize the role of language in social and
cultural contexts (Skills — Language) dimension, and 12 were scored for
the Skills — Recognize the impact that arts and humanities have upon
individuals and cultures (Skills — Arts) dimension. The remaining
assignments did not instruct students to demonstrate the learning
outcomes in these dimensions, and students did not spontaneously
demonstrate these learning outcomes. Therefore, assessors marked
these dimensions NA rather than assigning numerical scores. Further,
there were no dimensions for this competency for which all SWPs
submitted could be scored. The dimension with the most SWPs which
could be scored was the Knowledge — Assess the impact that
institutions have on individuals and culture (Knowledge — Institutions),
for which 38 of the 55 SWPs required the demonstration of the
dimension.
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Students achieved the highest scores on the Knowledge — Describes
their own as well as others’ personal ethical systems and values
(Knowledge — Ethical Systems) dimension, with an overall score of 1.80.
TCC students need more development in the dimensions of Skills — Arts
and Skills — Language with overall scores of 1.18 and 1.28 respectively
(Table 9). The Skills — Language dimension showed a higher level of
variance between students in career/technical and transfer programs,
with students in the transfer programs displaying higher levels of the
competency than the students in the career/technical programs.

Table 9 illustrates student performance in the Cultural and Social

Understanding learning outcome.

Table 9
Cultural and Social Understanding Average Score as Function of Dimension and Curriculum Type
(with Standard Deviations in Parentheses) Fall 2013

Knowledge - 1.43 (.57) 1.38 (.50) 1.49 (.64)
Institutions N=38 N=19 N=19
Knowledge - Ethical 1.80 (.54) 1.89 (.34) 1.72 (.67)
Systems N=31 N=14 N=17
Skills - Arts 1.18 (.59) 1.29 (.58) 1.13(.62)
N=12 N=4 N=8
Skills - Language 1.28 (.37) 1.21(.28) 1.50 (.71)
N=9 N=7 N=2
Skills - 1.41 (.38) 1.38 (.33) 1.45 (.43)
Interdependence N=27 N=14 N=13
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8. Student Learning in Personal Development Spring 2014
Forty-nine (49) SWPs were collected for the assessment of student
learning in Personal Development. Of the 49, 42 required the review of
a third assessor because the scoring between the initial two reviewers
differed significantly per the scoring specifications.

Of the 49 SWPs collected for Personal Development, 45 were scored
for the Decision-Making dimension and 43 were scored for the Personal
Wellness dimension. Only 29 SWPs were scored for the Social and
Interpersonal Development dimension. The remaining assignments did
not instruct students to demonstrate the learning outcomes in these
dimensions, and students did not spontaneously demonstrate these
learning outcomes.
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Students achieved the highest scores on the Decision-Making and
Academic and Professional Goal-Setting dimensions with overall scores
of 1.86 in each of these dimensions (Table 10). These two dimensions
showed higher levels of variance between career/technical and
transfer students than the other dimensions, with career/technical
students performing better on the Decision-Making dimension and
transfer students performing better on the Academic and Professional
Goal Setting dimension. TCC students need more development in the
dimensions of Social and Interpersonal Development and Personal
Identity with scores of 1.55 and 1.60 respectively.

Table 10 illustrates student performance in the Personal Development
learning outcome.

Table 10

Personal Development Average Score as Function of Dimension and Curriculum Type (with Standard
Deviations in Parentheses)

Personal Wellness 1.76 (.64) 1.79 (.66) 1.74 (.64)
N=43 N=18 N=25
Decision-Making 1.86 (.62) 1.96 (.75) 1.79 (.52)
N=45 N=17 N=28
Academic and Professional 1.86 (.77) 1.75 (.80) 1.93 (.76)
Goal-Setting N=41 N=17 N=24
Social and Interpersonal 1.55 (.87) 1.60 (.61) 1.50 (1.05)
Development N=29 N=13 N=16
Personal Identity 1.60 (.64) 1.67 (.46) 1.56 (.73)
N=38 N=14 N=24
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9. Student Learning General Summary Findings from Pilot

Pilot findings offer a glimpse of student learning and provide
benchmark “scores” for TCC students. Most importantly, the findings
serve as a springboard for discussions with faculty and subsequent
curriculum and pedagogical changes.

10. Student Learning Administrative Findings from Pilot

College officials responsible for collecting and preparing SWPs and
notifying faculty of their responsibilities learned early on that these
processes were arduous and could be accomplished more easily
through automation. With support from the college’s Office of
Information Systems, an electronic application, the GEA Tool, was
developed that allows SWPs to be scanned and randomly directed to
two assessors for scoring. The GEA Tool, which automates much of the
process and allows assessors to score SWPs at any time and from any
computer, was launched in fall 2013.

Educating faculty about the initiative evolved into what the assessment
coaches referred to as a “marketing blitz.” Even after several
opportunities to learn about the initiative, through various modes,
some faculty seemed unaware and/or unclear of the initiative and its
intent. Faculty who have been actively engaged in the process
understand the reasoning behind the initiative and its importance.
Faculty on the leading edge of this initiative need to be ambassadors to
their colleagues and have greater visibility at the governance level.

Another lesson the college learned was that piloting the process was
the right thing to do. Having a larger sample size would have
compounded the arduous nature of this initiative. Once each general
education competency was pilot tested and improvements made based
on its first assessment round, the college increased the sample size to
125 with the goal of collecting and accessing 100 SWPs per
competency each cycle.

Finally, through the pilot, the college learned that assignments required
and submitted by faculty often did not adequately develop and/or
direct students to demonstrate the competency dimensions under
assessment. Without an ability to assess student learning in one or more
dimensions, it is difficult to set benchmarks to affect change adequately.
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E. Student Learning Findings from Second Assessment of Competencies

1. Student Learning in Critical Thinking Spring 2014
One hundred (100) SWPs were collected for the assessment of student
learning in Critical Thinking. Of the 100, 77 required the review of a third
assessor because the scoring between the initial two reviewers differed
significantly per the scoring specifications.

Of the 100 SWPs collected for Critical Thinking, 94 were scored for the
Explanation of Issues, Student’s Position, and Conclusions and Related
Outcomes dimensions. Ninety (90) were scored for the Influence of
Context dimension. While the Solving Problems dimension continued to
receive the most NA scores, the percentage of NA scores for this
dimension decreased from 67% in spring 2013 to 34% in spring 2014
(Figure 1).

0,
Solving Problems L |
67%
6%
Conclusions and Related Outcomes
3%
0
Student's Position bl
9%
0
Influence of Context and Assumptions E
14%
0,
Evidence E
10%
0
Explanation of Issues e
3%
0% 20% 40% 60% 80% 100%

OSpring 2014 Spring 2013

Figure 1. Comparison of percentage of SWPs assigned NA scores for Critical Thinking as a function of
dimension and cycle through spring 2014

Students achieved the highest scores on the Explanation of Issues and
Evidence dimensions with overall scores of 1.81 and 1.64 respectively
(Table 11). Career/technical and transfer students demonstrated equal
scores on these dimensions. Influence of Context and Assumptions and
Student’s Position were the dimensions with the lowest scores, 1.39
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and 1.38 respectively. The most variation between scores for
career/technical and transfer students was on the Solving Problems
dimension with career/technical scoring higher than transfer students.

Table 11 illustrates student performance in the Critical Thinking
learning outcome.

Table 11
Critical Thinking Average Score as Function of Dimension and Curriculum Type (with Standard
Deviations in Parentheses) Spring 2014

Explanation of Issues 1.81(.73) 1.81(.78) 1.81 (.69)
N=94 N=42 N=52
Evidence 1.64 (.68) 1.64 (.81) 1.64 (.56)
N=87 N=38 N=49
Influence of Context 1.39 (.64) 1.42 (.73) 1.36 (.56)
and Assumptions N=90 N=39 N=51
Student’s Position - 1.38 (.66) 1.45 (.75) 1.33(.57)
N=94 N=42 N=52
Conclusions and Related 1.52 (.63) 1.58 (.78) 1.46 (.48)
Outcomes N=94 N=42 N=52
Solving Problems 1.43 (.76) 1.56 (.81) 1.34(.71)
N=66 N=29 N=37
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Overall scores for Critical Thinking in spring 2014 were similar to the
scores from spring 2013 (Figure 2). Student scores were the highest
on the Explanation of Issues dimension for both cycles and lowest on
the Influence of Context and Assumptions and Student’s Position
dimensions.

3.5

25

Influence of Conclu-
Explanation Evidence Context and| Student's | sionsand Solving
of Issues Assump- Position Related Problems
tions Outcomes
B Spring 2013 N<58 1.98 1.67 1.27 141 1.56 1.43
B Spring 2014 N<100 1.81 1.64 1.39 1.38 1.52 1.43

Figure 2. Comparison of Critical Thinking overall score as a function of dimension and cycle
through spring 2014
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2. Student Learning in Written Communication in Fall 2014
Ninety-five (95) SWPs were collected for the assessment of student
learning in Written Communication. Of the 95, 52 required review by a
third assessor because the scoring between the initial two assessors
differed significantly per scoring specifications.

All 95 SWPs collected for Written Communication were scored for the
Context and Purpose for Writing, Genre and Disciplinary Conventions,
and Control of Syntax and Mechanics dimensions. Only one SWP
received an NA score for the Content Development dimension. While
the Sources and Evidence dimension continued to receive the most NA
scores, the percentage of NA scores for this dimension decreased from
44% in fall 2012 to 24% in fall 2014 (Figure 3).

0%
0%

Sources and Evidence

Control of Syntax and Mechanics

44%
T , 0%
Genre and Disciplinary Conventions
2%
]1%
Content Development
0%
5 . 0%
Context and Purpose for Writing
0
0% 20% 40% 60% 80% 100%

OFall 2014 Fall 2012

Figure 3. Comparison of percentage of SWPs assigned NA scores for Written Communication as a
function of dimension and cycle through fall 2014
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Table 12

Students’ greatest strength in Written Communication was on the
Context of and Purpose for Writing dimension with an overall score of
2.33. Students’ weakest dimensions were Genre and Disciplinary
Conventions and Sources and Evidence with overall scores of 1.98 and
1.94 respectively (Table 12). Career/technical students achieved higher
scores than transfer students on all dimensions. The most variation
between scores for career/technical and transfer students was on the
Context and Purpose for Writing dimension with career/technical
students scoring .49 higher than transfer students.

Table 12 illustrates student performance on the Written
Communication learning outcome.

Written Communication Average Score as a Function of Dimension and Curriculum Type (with
Standard Deviations in Parentheses) Fall 2014

Context of and Purpose
Writing

Content Development

Genre & Disciplinary
Conventions
Sources and Evidence

Control of Syntax and
Mechanics

2.33(.82) 2.61 (.65) 2.12 (.88) for
N=95 N=42 N=53

2.05 (.83) 2.26 (.73) 1.87 (.87)

N=94 N=42 N=52

1.98 (.84) 2.17 (.76) 1.83(.88)
N=95 N=42 N=53

1.94 (.89) 2.10(.82) 1.81(.92)
N=72 N=31 N=41

2.09 (.76) 2.25 (.64) 1.96 (.82)
N=95 N=42 N=53

Page | 28



General Education Assessment Plan

Written Communication overall scores were higher in fall 2014 than in
fall 2012 (Figure 4). Overall scores were the highest on the Context and
Purpose of Writing dimension for both cycles and lowest on the Sources
and Evidence dimension.

4.00
3.50
3.00
2.50
2.00 -
1.50 -
1.00 -
0.50 -
0.00
Context and Genre and Control of
Content N Sources and
Purpose for Develooment Disciplinary Evidence Syntax and
Writing P Conventions Mechanics
M Fall 2012 N<50 2.20 1.87 1.95 1.73 1.86
M Fall 2014 N<50 2.33 2.05 1.98 1.94 2.09

Figure 4. Comparison of Written Communication overall score as a function of dimension and cycle
through fall 2014

3. Student Learning in Information Literacy Fall 2014
Eighty-nine (89) SWPs were collected for the assessment of student
learning in Information Literacy. Of the 89, 63 required review by a third
assessor because the scoring between the initial two assessors differed
significantly per scoring specifications.
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Access and Use Information Ethically and Legally

Determine Extent of Information Needed

Use Information Effectively

Evaluate Information and Sources

Access Needed Information

The number of NA scores ranged from 26 for both the Determine the
Extent of Information Needed and the Access Needed Information
dimensions to 36 for the Access and Use Information Ethically and
Legally dimension. This indicates that from 29% to 40% of the SWPs
could not be scored on a dimension because the assignment did not
require the student to demonstrate the dimension. These percentages
were comparable to the Information Literacy results from fall 2012
which showed that 25% to 43% of the SWPs could not be scored on at
least one dimension (Figure 5). The Access Needed Information
dimension showed the most change from the first rotation to the
second with a decrease in percentage of NA scores from 43% in fall
2012 to 29% in fall 2014.

40% |
39%

35% |
27%

38% |
39%

29% |
43%

29% |
25%

0% 20% 40% 60% 80% 100%

OFall 2014 Fall 2012

Figure 5. Comparison of percentage of SWPs assigned NA scores for Information Literacy as a

function of dimension and cycle through fall 2014
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Table 13

Students achieved the highest scores on the Use Information Effectively
and Access Needed Information dimensions with overall scores of 2.01
and 1.88 respectively. Students demonstrated the greatest need of
development in the Access and Use Information Ethically and Legally
dimension with an overall score of 1.21 (Table 13). Transfer students
scored higher than career/technical students on all dimensions with the
greatest variation on the Access Needed Information dimension with
transfer students scoring .49 higher than career/technical students.

Table 13 illustrates student performance on the Information Literacy
learning outcome.

Information Literacy as a Function of Dimension and Curriculum Type (with Standard Deviations

in Parentheses) Fall 2014

Determine Extent of
Information Needed

Access Needed
Information

Evaluation of Information
and Sources

Use Information
Effectively

Access and Use Information
Ethically and Legally

2.01(.80) 1.83(.82) 2.12 (.78)
N=63 N=25 N=38
1.88(.77) 1.58 (.77) 2.05 (.73)
N=63 N=22 N=41
1.52 (.69) 1.43 (.73) 1.57 (.67)
N=55 N=21 N=34
1.59 (.79) 1.42 (.83) 1.68 (.75)
N=58 N=21 N=37
1.21(.72) 1.05 (.68) 1.30(.73)
N=53 N=19 N=34
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Overall scores for the fall 2014 assessment of Information Literacy were
lower on every dimension than overall scores for fall 2012 (Figure 6).
Overall scores were highest on the Determine Extent of Information
Needed dimension for both cycles, but the fall 2014 overall score was
.47 lower than the fall 2012 overall score. The greatest variation
between overall scores for the fall 2014 and 2012 was on the Access and
Use Information Ethically and Legally dimension with a difference of .57
between the overall scores.

4
3.5
3
2.5
2 -
1.5 -
1 -
0.5 -
0 - .
Determine Access and Use
Evaluate . .
Extent of Access Needed . Use Information Information
. . Information and . .
Information Information Effectively Ethically and
Sources
Needed Legally
M Fall 2012 N<44 2.48 1.98 1.67 2.09 1.78
M Fall 2014 N<89 2.01 1.88 1.52 1.59 1.21

Figure 6. Comparison of Information Literacy overall score as a function of dimension and cycle
through fall 2014
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4. Student Learning in Quantitative Reasoning Spring 2015

Sixty-nine (69) SWPs for Quantitative Reasoning were submitted from
the 125 students in the sample. Of the 69 SWPs assessed, 57 required
the review of a third assessor because the scoring between the initial
two assessors differed significantly per scoring specifications.

The Representation, Interpretation, and Calculation dimensions
received the least NA scores. Of the 69

SWPs submitted, 61 were assessed for the Representation dimension
and 59 were assessed for both the Interpretation and Calculation
dimensions. The Assumptions dimension received the most NA scores
for Quantitative Reasoning in spring 2015 with 29 NA scores; however,
the percentage of NA scores for this dimension decreased from 76% in
spring 2013 to 42% in spring 2015 (Figure 7).

Communication

Assumptions

Application/Analysis

0,
Calculation E

0,
Representation E

Interpretation

0%

32% |
57%
42% |
76%
29% |
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20% 40% 60% 80% 100%

OSpring 2015 Spring 2013

Figure 7. Comparison of percentage of SWPs assigned NA scores for Quantitative Reasoning as a

function of dimension and cycle through spring 2015
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Table 14

Students achieved the highest scores on the Calculation and
Communication dimensions with overall scores of 2.39 and 2.40
respectively (Table 14). Application/Analysis and Assumptions
dimensions were the areas in need of greatest development with
overall scores of 1.98 and 1.69 respectively. The Communication
dimension showed the highest level of variance between students in
career/technical and transfer programs, with students in the
career/technical programs displaying higher levels of the competency
dimensions than students in transfer programs.

Table 14 illustrates student performance on the Quantitative
Reasoning learning outcome.

Quantitative Reasoning as a Function of Dimension and Curriculum Type (with Standard
Deviations in Parentheses) Spring 2015

Interpretation

Representation

Calculation

Application/Analysis

Assumptions

Communication

2.11 (.67) 2.15 (.66) 2.06 (.69)
N=59 N=34 N=25
2.20 (.60) 2.23 (.57) 2.17 (.65)
N=61 N=35 N=26
2.39 (.63) 2.40 (.63) 2.38 (.63)
N=59 N=34 N=25
1.98 (.62) 2.04 (.60) 1.88 (.66)
N=49 N=32 N=17
1.69 (.62) 1.68 (.63) 1.72 (.63)
N=40 N=26 N=14
2.40 (.64) 2.52 (.56) 2.18 (.72)
N=47 N=30 N=17
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Overall scores were higher in spring 2015 than spring 2013 in every
dimension (Figure 8). Student scores were the highest on the Calculation
and Communications dimensions for both cycles and lowest on the
Application/Analysis and Assumptions dimensions. The greatest
increases in overall scores were achieved in the Interpretation and
Communication dimensions with increases of .34 and .27 points

respectively.

3.5

2.5

Inteljpreta- Reprt.'-:senta- Calculation Appllcatl.on/ Ass.ump- Comr?wunl-
tion tion Analysis tions cation
B Spring 2013 N<49 1.77 2.02 2.33 1.82 1.59 2.13
B Spring 2015 N<69 2.11 2.2 2.39 1.98 1.69 2.4

Figure 8. Comparison of Quantitative Reasoning overall score as a function of dimension and

cycle through spring 2015
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5. Student Learning in Scientific Reasoning Spring 2015
Ninety-eight (98) SWPs were submitted for the assessment of
Scientific Reasoning. Of the 98 SWPs assessed, 65 required evaluation
by a third assessor because the scoring between the initial two
assessors differed significantly per scoring specifications.

Eighty-six (86) SWPs were scored for the Analysis dimension, and 85
were scored for the Methodology and Conclusions, Limitations and
Implications dimensions. The Existing Knowledge, Research and/or
Views dimension received the most NA scores with 33 SWPs that did
not require the demonstration of the dimension. However, the
percentage of NA scores for this dimension decreased from 41% in
spring 2013 to 34% in spring 2015. The other dimensions of Scientific
Reasoning showed even greater reductions in the percentages of NA
scores with the Methodology dimension showing the greatest reduction
with 37% less NA scores in spring 2015 than spring 2013 (Figure 9).

13%

Conclusions, Limitations and Implications

41%
12()
Analysis II
41%
13%
Methodology :I
50%
34%
Existing Knowledge, Research and/or Views d |
) ) 41%
. . 27% |
Argument or Topic Selection
41%
0% 20% 40% 60% 80% 100%

O Spring 2015 Spring 2013

Figure 9. Comparison of percentage of SWPs assigned NA scores for Scientific Reasoning as a function
of dimension and cycle through spring 2015
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Table 15

Students demonstrated greatest strength on the Methodology
dimension with an overall score of 2.49. Students’ lowest overall
score was 1.78 on the Existing Knowledge, Research and/or Views
Dimensions (Table 15). Career/technical students received higher
scores than transfer students in all dimensions except Methodology.

Table 15 illustrates student performance in the Scientific Reasoning
learning outcome.

Scientific Reasoning as a Function of Dimension and Curriculum Type (with Standard Deviations in

Parentheses) Spring 2015

Argument or Topic
Selection

Existing Knowledge,
Research and/or Views

Methodology

Analysis

Conclusions, Limitations
and Implications

2.26 (.75) 2.42 (.71) 2.13(.76)
N=72 N=32 N=40
1.78 (.77) 1.90 (.70) 1.66 (.84)
N=65 N=34 N=31
2.49 (.68) 2.47 (.67) 2.51(.70)
N=85 N=42 N=43
2.27 (.62) 2.36 (.61) 2.19 (.63)
N=86 N=43 N=43
2.33 (.66) 2.45 (.60) 2.22 (.70)
N=85 N=40 N=45
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The spring 2015 overall scores increased for all dimensions as compared
to spring 2013 (Figure 10). The Conclusions, Limitations and Implications
dimension showed the greatest increase from spring 2013 to spring
2015 with scores of 1.33 to 2.33 respectively.
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B Spring 2013 N<50 1.78 1.41 1.81 1.62 1.33
B Spring 2015 N<98 2.26 1.78 2.49 2.27 2.33

Figure 10. Comparison of Scientific Reasoning overall score as a function of dimension and cycle

through spring 2015

Page | 38



General Education Assessment Plan

6. Student Learning in Oral Communication Fall 2015
Seventy-eight (78) SWPs were submitted for the assessment of Oral
Communication. Of the 78 SWPs assessed, 44 required evaluation by
a third assessor because the scoring between the initial two assessors
differed significantly per scoring specifications.

Seventy-eight (78) SWPs were scored for the Language, Delivery, and
Central Message dimensions, and 77 were scored for the Organization
dimension. The Supporting Materials dimension received the most NA
scores with 12 SWPs that did not require the demonstration of the
dimension. These findings represent an increase in the percentage of
NA scores for the Organization and Supporting Materials dimensions as
compared to fall 2013 in which there were 0 NA scores for this and all
other dimensions. (Figure 11).
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Figure 11. Comparison of percentage of SWPs assigned NA scores for Scientific Reasoning as a
function of dimension and cycle through fall 2015
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Students demonstrated greatest strength on the Language and Central
Message dimensions with overall scores of 2.28 and 2.25 respectively.
Students’ lowest overall score was 1.75 on the Supporting Materials
dimension (Table 16). Career/technical students received higher scores
than transfer students in all dimensions except Delivery.

Table 16 illustrates student performance in the Oral Communication
learning outcome.

Table 16
Oral Communication as a Function of Dimension and Curriculum Type (with Standard Deviations in
Parentheses) fall 2015

Organization 2.08 (.56) 2.29(.62) 2.03 (.54)
N=77 N=14 N=63
Language 2.28 (.48) 2.41 (.44) 2.24 (.49)
N=78 N=15 N=63
Delivery 2.09 (.62) 2.07 (.74) 2.09 (.60)
N=78 N=15 N=63
Central Message 2.25(.62) 2.55 (.69) 2.18 (.59)
N=78 N=15 N=63
Supporting Material 1.75 (.63) 1.90 (.66) 1.71(.63)
N=66 N=14 N=52
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The fall 2015 overall scores increased for all dimensions except
Supporting Materials for which scores were the same as fall 2013
(Figure 12).

3.5

2.5

1.5 -

Supporting
Material

Organization Language Delivery Central Message

® Fall 2013 N<33 2.06 2.12 1.81 221 1.75
M Fall 2015 N<78 2.08 2.28 2.09 2.25 1.75

Figure 12. Comparison of Oral Communication overall score as a function of dimension and cycle
through fall 2015

7. Student Learning in Cultural and Social Understanding Fall 2015
Ninety-eight (98) SWPs were submitted for the assessment of
Cultural and Social Understanding. Of the 98 SWPs assessed, 85
required evaluation by a third assessor because the scoring between
the initial two assessors differed significantly per scoring specifications.
The number of SWPs which required a third scorer decreased from
95% in fall 2013 to 87% in fall 2015.
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There were no dimensions for which all SWPs were scored. Eighty-two
(82) SWPs were scored for Knowledge — Institutions. The Skills — Arts
and Skills — Language dimensions received the most NA scores with 60
and 59 SWPs that did not require the demonstration of the dimension
respectively. These findings represent an overall decrease in the
percentage of NA scores for all dimensions as compared to findings
from fall 2013. The Skills — Language dimension showed the biggest
reduction in percentage of NA scores with a reduction of 24% (Figure
13).

35%
Skills - Interdependence
51%
60% |
Skills - Language
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61% |
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. 35%
Knowledge - Ethical Systems
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Figure 13. Comparison of percentage of SWPs assigned NA scores for Cultural and Social
Understanding as a function of dimension and cycle through fall 2015
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Students demonstrated greatest strength on the Knowledge - Ethical
Systems and Knowledge - Institutions dimensions with overall scores
of 1.84 and 1.71 respectively. Students’ lowest overall scores were
1.56 and 1.57 on the Skills - Arts and Skills - Recognize the
interdependence of distinctive world-wide social, economic, geo-
political, and cultural systems (Skills — Interdependence) dimensions.
The difference between scores for transfer and career/technical
students’ scores was greatest for the Skill - Language dimension with
career/technical students’ score .14 above transfer students’ score
(Table 17).

Table 17 illustrates student performance in the Cultural and Social
Understanding learning outcome.

Table 17
Cultural and Social Understanding as a Function of Dimension and Curriculum Type (with Standard

Deviations in Parentheses) Fall 2015

Knowledge - 1.71(.58) 1.77 (.55) 1.66 (.61)
Institutions N=82 N=36 N=46
Knowledge - Ethical 1.84 (.58) 1.80 (.62) 1.87 (.54)
Systems N=64 N=30 N=34
Skills - Arts 1.56 (.61) 1.60 (.67) 1.52 (.54)
N=38 N=21 N=17
Skills - Language 1.60 (.65) 1.52 (.58) 1.66 (.70)
N=39 N=16 N=23
Skills - 1.57 (.61) 1.57 (.58) 1.58 (.64)
Interdependence N=64 N=29 N=35
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The fall 2015 overall scores increased for all dimensions as compared to
fall 2013 (Figure 14). While the Skills - Arts dimension received the
lowest overall scores of all dimensions in both rotations, this dimension
showed the biggest increase from fall 2013 to fall 2015 going up .38.

Knolee(?ige i Kr?owledge ) Skills - Arts Skills - Language Skills -
Institutions Ethical Systems Interdependence
M Fall 2013 N<55 1.43 1.8 1.18 1.28 1.41
M Fall 2015 N<98 1.71 1.84 1.56 1.6 1.57

Figure 14. Comparison of Cultural and Social Understanding overall score as a function of dimension
and cycle through fall 2015

8. Student Learning in Personal Development Spring 2016
Ninety-four (94) SWPs were submitted for the assessment of
Personal Development in spring 2016. Of the SWPs assessed, 79
required evaluation by a third assessor because the scoring between
the initial two assessors differed significantly per scoring specifications.
The number of SWPs which required a third scorer dropped from
86% in spring 2014 to 84% in spring 2016.
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Personal
Identity

Social and
Interpersonal
Development

Academic and
Professional
Goal Setting

Decision
Making

Personal
Wellness

0%

18%

The dimension with the least number of NA scores was Social and
Interpersonal Development with 13 SWPs that did not require the
demonstration of the dimension. The Academic and Professional Goal
Setting dimension received the most NA scores with 31 SWPs that did
not require the demonstration of the dimension. The percentage of NA
scores for Personal Identity and Social and Interpersonal Development
dimensions decreased from spring 2014 to Fall 2016 with the Social and
Interpersonal Development dimension showing the most change with a
27% decrease (Figure 15). However, the Academic and Professional
Goal Setting, Decision Making, and Personal Wellness dimensions
showed increases in the percentages of NA scores from spring 2014 to
spring 2016.
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Figure 15. Comparison of percentage of SWPs assigned NA scores for Personal Development as a

function of dimension and cycle through spring 2016
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Students demonstrated greatest strength on the Decision Making
dimension with an overall score of 1.90. Both transfer and
career/technical students scored highest on this dimension with scores
of 1.89 and 1.92 respectively. Students’ lowest overall score was 1.61
on the Academic and Professional Goal Setting dimension (Table 18).
The difference between scores for transfer and career/technical
students’ scores was greatest for the Academic and Professional Goal
Setting dimension in which transfer students’ score was 1.71, .2 above
career/technical students’ score. However, average score across all
dimensions was the same for transfer students and career/technical
students at 1.74.

Table 18 illustrates student performance in the Cultural and Social
Understanding learning outcome.
Table 18
Personal Development as a Function of Dimension and Curriculum Type (with Standard Deviations in
Parentheses) Spring 2016

Personal Wellness 1.74 (.77) 1.80 (.89) 1.69 (.65)
N=76 N=37 N=39
Decision Making 1.90(.72) 1.89 (.76) 1.92 (.68)
N=78 N=38 N=40
Academic and 1.61 (.79) 1.71 (.90) 1.51 (.65)
Professional Goal N=63 N=32 N=31
Setting
Social and 1.75 (.75) 1.65 (.74) 1.83 (.75)
Interpersonal N=81 N=38 N=43

Development

Personal Identity 1.69 (.73) 1.65 (.75) 1.73 (.71)
N=77 N=38 N=39
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4.00

3.50

3.00

2.50

2.00

1.50

1.00

0.50

0.00

e verall Scores, SWPs<94

e Faculty Expectations, N<38

Spring 2016 overall scores were lower than faculty expectations as
indicated on the AAT form on all dimensions (Figure 16). The greatest
difference between overall scores and faculty expectations was on
Personal Identity dimension with scores .72 points lower than faculty
expectations.

— \
.. Academic and Social and
Personal Decision . Personal
Wellness Makin Professional = Interpersonal Identit
J Goal Setting Development y
1.74 1.90 1.61 1.75 1.69
2.26 2.47 2.23 2.29 2.41

Figure 16. Comparison of overall scores and faculty expectations for Personal Development as a
function of dimension spring 2016
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The spring 2016 overall scores increased for all dimensions except
Academic and Professional Goal Setting and Personal Wellness
dimensions as compared to spring 2014 (Figure 17).

4.00
3.50
3.00
2.50
2.00
1.50 -
1.00 -
0.50 -
0.00 -
Academic Social and
Personal Decision and Interpersonal | Personal
Wellness Making Professional | Developmen Identity
Goal Setting t
H Spring 2014 N<49 1.76 1.86 1.86 1.55 1.60
B Spring 2016 N<94 1.74 1.90 1.61 1.75 1.69

Figure 17. Comparison of Personal Development overall score as a function of dimension and cycle
through spring 2016
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F. Student Learning Findings from Third Assessment of Competencies

1. Student Learning in Critical Thinking Fall 2016
One hundred ninety-three (193) SWPs, 68% of the sample, were
collected for the assessment of student learning in Critical Thinking in
fall 2016. The most frequent reason SWPs were not collected was
“Faculty did not submit” at 36% of the SWPs not collected followed by
“Student did not submit” at 35% (Figure 18). The “Other” inaccessible
reason category included reasons such as “technical difficulties”,
“submission lost in mail”, and “SWPs submitted by faculty after the GEA

deadline.”

H Faculty did not submit ~ EStudent did not submit  ® Student withdrew  ®Other
Figure 18. Percentages of inaccessible reason codes for Critical Thinking fall 2016

Of the 193 SWPs, 148 required the review of a third assessor because
the scoring between the initial two reviewers differed significantly
per the scoring specifications.

Of the 193 SWPs collected for Critical Thinking, 185 were scored for
the Explanation of Issues, 183 for Student’s Position, and 181
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for Conclusions and Related Outcomes dimensions. One hundred
seventy-six (176) were scored for the Influence of Context
dimension. The percentage of NA scores for fall 2016 were lower
than spring 2014 for all dimensions except Conclusions and Related
Outcomes which was 6% for both cycles. While the Solving Problems
dimension continued to receive the most NA scores, the percentage
of NA scores for this dimension decreased from 34% in spring 2014
to 24% in fall 2016 (Figure 19).

24%
Solving Problems 34%
67%
6%
Conclusions and Related Outcomes = 6%
3%
5%
Student's Position = 6%
9%
9%
Influence of Context and Assumptions 10%
14%
7%
Evidence 13%
10%
4Po
Explanation of Issues | 6%
3%
0% 20% 40% 60% 80% 100%

OFall 2016 OSpring 2014 Spring 2013

Figure 19. Comparison of percentage of SWPs assigned NA scores for Critical Thinking as a function of
dimension and cycle through fall 2016
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Table 19

Students achieved the highest scores on the Explanation of Issues,
Conclusions and Related Outcomes, and Evidence dimensions with
overall scores of 2.03, 1.80, and 1.79 respectively (Table 19). Transfer
students scored higher than career/technical students on all dimensions
except the Evidence and Student’s Position dimensions. Students
received the lowest scores on the Solving Problems dimension with an
overall score of 1.65, transfer student score of 1.66, and
career/technical student score of 1.63. The most variation between
scores for career/technical and transfer students was on the
Conclusions and Related Outcomes dimension with transfer students
scoring .11 higher than career/technical students.

Table 19 illustrates student performance in the Critical Thinking learning
outcome.

Critical Thinking Average Score as Function of Dimension and Curriculum Type (with Standard
Deviations in Parentheses) Fall 2016

Explanation of Issues

Evidence

Influence of Context

and Assumptions

Student’s Position

Conclusions and Related

Outcomes

Solving Problems

2.03 (.76) 1.98 (.75) 2.06 (.77)
N=185 N=79 N=106
1.79 (.72) 1.79 (.71) 1.78 (.74)
N=179 N=78 N=101
1.74 (.80) 1.72 (.78) 1.75 (.83)
N=176 N=77 N=99
1.73 (.77) 1.76 (.77) 1.71(.77)
N=183 N=78 N=105
1.80 (.76) 1.73 (.73) 1.84 (.79)
N=181 N=77 N=104
1.65 (.86) 1.63 (.83) 1.66 (.89)
N=146 N=62 N=84
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Fall 2016 overall scores were lower than faculty expectations as
indicated on the AAT form on all dimensions (Figure 20). The greatest
difference between overall scores and faculty expectations was on the
Evidence and Conclusions and Related Outcomes dimensions with
scores .82 and .81 points lower respectively than faculty expectations.

4.00
3.50
3.00
\
2.50 e —
2.00 ~———
1.50
1.00
0.50
0.00
Influence of Conclusions
Explanation ) Contextand Student's Solving
Evidence . .\ and Related
of Issues Assumption  Position Problems
s Outcomes
= (Qverall Scores, SWPs<193 2.03 1.79 1.74 1.73 1.80 1.65
e Faculty Expectations, N<133 2.72 2.61 2.45 2.46 2.61 2.41

Figure 20. Comparison of overall scores and faculty expectations for Critical Thinking as a function of

dimension fall 2016
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Overall scores by dimension for the fall 2016 assessment of Critical
Thinking were higher than scores for the spring 2013 and 2014 cycles
(Figure 21). Scores were highest on the Explanation of Issues
dimension for all cycles, and lowest on the Influence of Context and

Assumptions and Student’s Position dimensions.

3.5

2.5

Explanation Influence of Student's Conclusions Solvin
P Evidence | Contextand i and Related g
of Issues . Position Problems
Assumptions Outcomes
B Spring 2013 N<58 1.98 1.67 1.27 1.41 1.56 1.43
B Spring 2014 N<100 1.81 1.64 1.39 1.38 1.52 1.43
™ Fall 2016 N<193 2.03 1.79 1.74 1.73 1.8 1.65

Figure 21. Comparison of Critical Thinking overall score as a function of dimension and cycle

through fall 2016
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2. Student Learning in Scientific Reasoning Spring 2017
One hundred eighty-five (185) SWPs, 66% of the sample, were collected
for the assessment of student learning in Scientific Reasoning in spring

2017. The most frequent reason SWPs were not collected was “Student
did not submit” at 38% of the SWPs not collected followed by “Faculty
did not submit” at 25% (Figure 22). The “Other” inaccessible reason
category included reasons such as “Faculty left college/Replacement
not identified at time of faculty notifications”, “Competency incorrectly
identified on Course Outline”, and “Faculty returned SWP to student;
no copy retained for GEA.”

® Faculty did not submit ® Student did not submit
M Student withdrew H Other

H SWP not appropriate for assessment

Figure 22. Percentages of inaccessible reason codes for Scientific Reasoning spring 2017

Of the 185 SWPs assessed for Scientific Reasoning, 129 (70%) required
evaluation by a third assessor because the scoring between the initial
two assessors differed significantly per scoring specifications.
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One hundred and seventy-eight (178) SWPs were scored for the Analysis
dimension, and 175 were scored for the Conclusions, Limitations, and
Implications dimensions. The percentage of NA scores was lower for all
dimensions in Spring 2017 than in previous cycles. The Existing
Knowledge, Research and/or Views dimension received the most NA
scores with 31 SWPS that did not require the demonstration of the
dimension. However, the percentage of NA scores for the Existing
Knowledge, Research and/or Views dimension decreased from 41% in
spring 2013 to 34% in spring 2015 to 17% in spring 2017 (Figure 23).

Conclusions, Limitations and Implications

5%
13%

; 41%
%
Analysis 12%
; 41%
11%
Methodology 13%
; 50%
17%
Existing Knowledge, Research and/or Views 34% |
41%
14%
Argument or Topic Selection 27% |
41%
0% 20% 40% 60% 80% 100%
OSpring 2017 OSpring 2015 Spring 2013

Figure 23. Comparison of percentage of SWPs assigned NA scores for Scientific Reasoning as a

function of dimension and cycle through spring 2017
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Table 20

Students demonstrated greatest strength on the Argument/Topic
Selection and Methodology dimensions with overall scores of 2.23
and 2.21 respectively. Students’ lowest overall scores were on the
Existing Knowledge/Research and/or Views and Conclusions,
Limitations, and Implications dimensions (Table 20). Career/technical
students received lower scores than transfer students in all dimensions.

Table 20 illustrates student performance in the Scientific Reasoning
learning outcome.

Scientific Reasoning as a Function of Dimension and Curriculum Type (with Standard Deviations in

Parentheses) Spring 2017

Argument or Topic
Selection

Existing Knowledge,
Research and/or Views

Methodology

Analysis

Conclusions, Limitations
and Implications

2.23(.72) 2.11 (.85) 2.25 (.69)
N=159 N=29 N=130
2.04 (.66) 2.02 (.53) 2.04 (.69)
N=154 N=25 N=129
2.21(.74) 1.93 (.74) 2.27 (.73)
N=165 N=30 N=135
2.06 (.66) 1.85 (.63) 2.11 (.66)
N=178 N=33 N=145
2.04 (.70) 1.95 (.68) 2.06 (.70)
N=175 N=31 N=144
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Spring 2017 overall scores were lower than faculty expectations as
indicated on the AAT form on the Existing Knowledge, Methodology,
and Conclusion/Limitations dimensions. The greatest difference
between overall scores and faculty expectations was on the
Conclusions/Limitations dimension with scores .15 points lower than
faculty expectations (Figure 24).

4.00
3.50
3.00
2.50
500 W
1.50
1.00
0.50
0.00 o .
Existing Conclusions,
Argument or .
. Knowledge, . Limitations
Topic Methodology Analysis
Selection Research and
and/or Views Implications
=== (verall Scores, SWPs<185 2.23 2.04 2.21 2.06 2.04
e Faculty Expectations, N<65 2.19 2.10 2.28 2.02 2.19

Figure 24. Comparison of overall scores and faculty expectations for Scientific Reasoning as a
function of dimension spring 2017
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Spring 2017 overall scores were lower than spring 2015 for all
dimensions except Existing Knowledge, Research and/or Views which
increased by .26 (Figure 25). The greatest differences in overall scores
between spring 2017 and spring 2015 were on the Conclusions,
Limitations and Implications and Methodology dimensions which
decreased by .29 and .28 respectively. Spring 2017 overall scores were
higher than spring 2013 for all dimensions.

4
3.5
3
2.5
2
15
1
0.5
0 e
Argument or Knc;(\::lt-;:lge Conclusions,
g . ge Methodology Analysis Limitations and
Topic Selection | Research and/or .
. Implications
Views
B Spring 2013 N<50 1.78 1.41 1.81 1.62 1.33
B Spring 2015 N<98 2.26 1.78 2.49 2.27 2.33
W Spring 2017 N<185 2.23 2.04 2.21 2.06 2.04

Figure 25. Comparison of Scientific Reasoning overall score as a function of dimension and cycle
through spring 2017
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3. Student Learning in Written Communication in Fall 2017

Two hundred and fourteen (214) SWPs, 76% of the sample, were
collected for the assessment of student learning in Written
Communication. The most frequent reason SWPs were not collected
was “Student withdrew” at 44% of the SWPs not collected followed by
“Student did not submit” at 35% (Figure 26). The “Other” inaccessible
reason category included reasons such as “SWP submitted by faculty
after deadline” and “SWP submitted by student after deadline.”



General Education Assessment Plan

HFaculty did notsubmit ~ EStudent did not submit & Student withdrew  ®Other
Figure 26. Percentages of inaccessible reason codes for Written Communication fall 2017

Of the 214 SWPs assessed, 133 required review by a third assessor per
scoring specifications.

All 214 SWPs collected for Written Communication were scored for the
Context and Purpose for Writing, Content Development, and Genre and
Disciplinary Conventions dimensions. Only one SWP received an NA
score for the Control of Syntax and Mechanics dimension. While the
Sources and Evidence dimension continued to receive the most NA
scores, the percentage of NA scores for this dimension decreased from
44% in fall 2012 to 24% in fall 2014 to 14% in fall 2017 (Figure 27).
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] 0.50%
Control of Syntax and Mechanics
14%
Sources and Evidence 24% |
44%
Genre and Disciplinary Conventions = 0%
2%
Content Development ] 1%
Context and Purpose for Writing
0 0.2 0.4 0.6 0.8 1

OFall 2017 OFall 2014 Fall 2012

Figure 27. Comparison of percentage of SWPs assigned NA scores for Written Communication as a
function of dimension and cycle through fall 2017

Students’ greatest strength in Written Communication was on the
Control of Syntax and Mechanics dimension with an overall score of 2.20.
Students’ weakest dimensions were Sources and Evidence and Genre
and Disciplinary Conventions with overall scores of 1.88 and 1.99
respectively (Table 21). Career/technical students achieved higher
scores than transfer students on all dimensions. The most variation
between scores for career/technical and transfer students was on
Genre and Disciplinary Conventions dimension with career/technical
students scoring .49 higher than transfer students.
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Table 21 illustrates student performance on the Written
Communication learning outcome.

Table 21

Written Communication Average Score as a Function of Dimension and Curriculum Type (with
Standard Deviations in Parentheses) Fall 2017

Context of and Purpose 2.17 (.69) 2.32 (.62) 2.14 (.71) for
Writing N=214 N=42 N=172
Content Development 2.10(.73) 2.23(.67) 2.07 (.75)
N=214 N=42 N=172
Genre & Disciplinary 1.99 (.68) 2.18 (.63) 1.94 (.68)
Conventions N=214 N=42 N=172
Sources and Evidence 1.88 (.85) 1.95(.91) 1.86 (.83)
N=184 N=37 N=147
Control of Syntax and 2.20(.61) 2.33(.58) 2.17 (.62)
Mechanics N=213 N=42 N=171

Fall 2017 overall scores were lower than faculty expectations as
indicated on the AAT form on all dimensions. The greatest difference
between overall scores and faculty expectations was on the Sources and
Evidence dimension with scores .67 points lower than faculty
expectations (Figure 28).
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4.00
3.50
3.00
2.50
200 /
1.50
1.00
0.50
0.00
Context and Genre and Control of
Content SR Sources and
Purpose for Development Disciplinary Evidence Syntax and
Writing p Conventions Mechanics
=== (verall Scores, SWPs<214 2.17 2.10 1.99 1.88 2.20
e Faculty Expectations, N<112 2.67 2.63 2.50 2.55 2.58

Figure 28. Comparison of overall scores and faculty expectations for Written Communication as a
function of dimension fall 2017

Page | 62



General Education Assessment Plan

Written Communication overall scores were higher in fall 2017 than in
fall 2014 in Content Development, Control of Syntax and Mechanics, and
Genre and Disciplinary Conventions (Figure 29). Overall scores remain
lowest on the Sources and Evidence dimension for all cycles.

4.00
3.50
3.00
2.50
2.00 -
1.50 -
1.00 -
0.50 -
0.00 -
Context and Genre and Control of
Content Lo Sources and
Purpose for Development Disciplinary Evidence Syntax and
Writing P Conventions Mechanics
M Fall 2012 N<50 2.20 1.87 1.95 1.73 1.86
M Fall 2014 N<50 2.33 2.05 1.98 1.94 2.09
M Fall 2017 N<214 2.17 2.10 1.99 1.88 2.20

Figure 29. Comparison of Written Communication overall score as a function of dimension and cycle
through fall 2017
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H. Student Learning Comprehensive Results
Comparison of percentage of SWPs collected from the sample by competency
and rotation showed a yield of 55% to 80% of the sample across all
competencies and rotations (Figure 30). The average yield for the second
rotation across all competencies was higher at 71% than for the first rotation

at 67%.
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%
1st Rotation 2nd Rotation 3rd Rotation
B Written Communication ® Information Literacy ® Critical Thinking
B Quantitative Reasoning B Scientific Reasoning ® Oral Communication
W Cultural/Social Understanding B Personal Development m All Competencies

Figure 30. Comparison of percentage of SWPs collected from sample by competency and rotation
through fall 2017

Page | 64



General Education Assessment Plan

Comparison of percentage of SWPs which required review by a third assessor
for each competency by rotation shows little variation within each
competency except for Written Communication and Oral Communication
which increased form the first to the second assessment by 25% and 17%
respectively (Figure 31). However, the higher percentages of SWPs assessed
by a third assessor of 55% for Written Communication and 56% for Oral
Communication in the second rotation were lower than the percentages for
all other competencies. The percentage of SWPs evaluated by a third assessor
for Scientific Reasoning remained the same for the first two rotations at 66%,
and increased in the third rotation to 70%, which remained the next lowest
percentages after those for Written and Oral Communication. The percentage
of SWPs evaluated by a third assessor for Critical Thinking was the same for
the second and third assessment cycles at 77%. The highest percentages of
SWPs evaluated by a third assessor were in Cultural and Social Understanding
at 95% for the first assessment and 87% for the second.

—4&— 1st Rotation == 2nd Rotation 3rd Rotation
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Figure 31. Comparison of percentage of SWPs evaluated by a third assessor as a function of
competency and rotation through fall 2017
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Comparison of findings for each competency by rotation shows improvement
in overall scores for all dimensions of Written Communication, Quantitative
Reasoning, Scientific Reasoning, and Cultural and Social Understanding the
second time the competency was assessed (Table 21). Overall scores for all
dimensions of Critical Thinking were highest in the third assessment. While
overall scores decreased from the second to the third rotations of Scientific
Reasoning in all but one dimension, in the third rotation, all dimensions
achieved over the Capstone level of 2 for the first time for any competency.
Overall scores for Oral Communication improved in the second rotation in all
dimensions except one for which the same score was achieved in both the
first and second rotations. Similarly, overall scores increased for three of the
five dimensions of Personal Development in the second rotation. Conversely,
overall scores for all dimensions of Information Literacy were lower the
second time this competency was assessed.
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Table 22

Table 22 illustrates student performance across all competencies and

rotations.

Overall Score as a Function of Competency and Rotation

Competency
(cycles assessed)

Dimension

1%t Rotation

2"d Rotation

3" Rotation

Written Context & Purpose 2.20 2.33 2.17
Communication Content Development 1.87 2.05 2.10
Genre & Conventions 1.95 1.98 1.99
(fall 2012, 2014, and Sources & Evidence 1.73 1.94 1.88
2017) Syntax & Mechanics 1.86 2.09 2.20
Information Literacy Nature & Extent of Info 2.48 2.01
Access of Needed Info 1.98 1.88
(fall 2012 and 2014) Eval of Info & Sources 1.67 1.52
Use Info Effectively 2.09 1.59
Use Info Ethically/Legally 1.78 1.21
Critical Thinking Explanation of Issues 1.98 1.81 2.03
Evidence 1.67 1.64 1.79
(spring 2013 and 2014 | Influence of Context... 1.27 1.39 1.74
and fall 2016) Student’s Position 1.41 1.38 1.73
Conclusions & Outcomes 1.56 1.52 1.80
Solving Problems 1.43 1.43 1.65
Quantitative Interpretation 1.77 2.11
Reasoning Representation 2.02 2.20
Calculation 2.33 2.39
(spring 2013 and Application/Analysis 1.82 1.98
2015) Assumptions 1.59 1.69
Communication 2.13 2.40
Scientific Reasoning Topic Selection 1.78 2.26 2.23
Existing Knowledge... 141 1.78 2.04
(spring 2013, 2015, Methodology 1.81 2.49 2.21
and 2017) Analysis 1.62 2.27 2.06
Conclusions/Limitations... 1.33 2.33 2.04
Oral Communication Organization 2.06 2.08
Language 2.12 2.28
(fall 2013 and 2015) Delivery 1.81 2.09
Central Message 2.21 2.25
Supporting Material 1.75 1.75
Cultural/Social Knowledge - Institutions 1.43 1.71
Understanding Knowledge - Ethical Systems 1.80 1.84
Skills - Arts 1.18 1.56
(fall 2013 and 2015) Skills - Language 1.28 1.60
Skills - Interdependence 1.41 1.57
Personal Personal Wellness 1.76 1.74
Development Decision-making 1.86 1.90
Academic/Prof Goals 1.86 1.61
(spring 2014 and Social Development 1.55 1.75
2016) Personal Identity 1.60 1.69
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Average scores across all dimensions for each competency and rotation
increased the most from the first rotation to the second for Scientific
Reasoning from 1.59 in spring 2013 to 2.33 in spring 2015 (Figure 32). Average
scores across all dimensions decreased the most from the first rotation to the
second for Information Literacy from 2 in fall 2012 to 1.64 in fall 2014. Average
dimension scores showed the least change for Written Communication from
the second to third rotation and for Personal Development from the first to
second rotation.

3.5

2.5

Written | Informa- . Quantita- I Oral Cultura?l Personal
. Critical . Scientific and Social
Commu- tion A tive . Commu- Develop-
. . Thinking . _|Reasoning| ~. . Under-
nication | Literacy Reasoning nication ) ment
standing
M 1st Rotation 1.92 2 1.55 1.94 1.59 1.99 1.42 1.73
M 2nd Rotation 2.08 1.64 1.53 2.13 2.23 2.09 1.66 1.74
™ 3rd Rotation 2.07 1.79 2.12

Figure 32. Comparison of average scores across all dimensions as a function of competency and
rotation through fall 2017
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A comparison of average competency scores across all dimensions and
rotations indicates that students’ greatest strengths were in Quantitative
Reasoning and Oral Communication followed by Written Communication and
Scientific Reasoning (Figure 33). Critical Thinking and Cultural and Social
Understanding were the competencies in need of most improvement.

4.00
3.50
3.00
2.50
2.00 +
1.50 -
1.00 -
0.50 -
0.00 - Cultural
. . ultura
Written Informa- " Qua.ntlta- Scientific| Oral and | Personal
Com- . Critical tive .
. tion o Reason- | Commu- | Social |Develop-
munica- | .. Thinking | Reason- . o
. Literacy . ing nication | Under- ment
tion ing :
standing
m  Average Competency
Scores Across All 2.02 1.82 1.62 2.04 1.98 2.04 1.54 1.74
Dimensions and Rotations

Figure 33. Average competency scores across all dimensions and rotations through fall 2017
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IV.

Assignment Design
The GEA Plan evolves from lessons learned and data gathered, analyzed, and
used to enhance and improve teaching and learning. Beginning in fall 2015, as
directed by Policy 2105 — Academic Standards for Course Outlines, Syllabi, and
General Education Assessment, the Assignment Design component of the GEA
Plan was added to the assessment.

A. Assignment Design Rotation

The Assignment Design component follows the same rotation of competencies
as the Student Learning component. Beginning spring 2016, one competency
was assessed per cycle. A full rotation through all competencies will be
completed in a four-year period (Table 23). The slower rotation will allow more
time for analysis and discussion of data to inform and implement change to
support student learning.

Table 23 illustrates the Assignment Design competency rotation from the first
assessment of each competency.

Table 23

Assignment Design Competency Rotation — Phase One

Competency

15-16

16-17

17-18

18-19

19-20

20-21

21-22

Written
Communication

FALL

FALL

Oral Communication FALL

FALL

Critical Thinking

FALL

FALL

Cultural/Social
Understanding

FALL

FALL

Information Literacy

SPRING

Quantitative
Reasoning

SPRING

SPRING

Scientific Reasoning

SPRING

SPRING

Personal
Development

SPRING
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B. Assignment Design Sampling

Beginning fall 2015, OIE identified a separate sample for the Assignment
Design component of the GEA through a stratified random sample process
from courses not included in the College Catalog as meeting the general
education core requirements for degrees or certificates. These selected
courses (Appendix D) included non-general education courses that identified
the targeted competency as one developed in the course, have student
enrollees from both degree types (career/technical and transfer) who are
representative of TCC’s degree-seeking population, and are offered in a variety
of course formats (traditional, hybrid, online). Ten courses per competency are
included in each assessment cycle.

C. Assignment Design Methods

Academic Services notifies all faculty of the competency(ies) under assessment and
faculty responsibilities for the upcoming cycle. Once the tuition deadline date
passes for classes to adjust for student attrition, OIE submits a list of courses
selected for the Assignment Design track. Academic Services notifies
faculty. Faculty from selected courses submit completed AAT forms and
assignment instructions. As faculty submit assignments, Academic Services
removes all course and faculty identifiers before uploading to the GEA Tool.
Assessors access assignments and enter scores electronically at a group
scoring session and/or remotely at their convenience. Scores by dimension
include “Supports Dimension” for assignments which require students to
demonstrate the dimension and “Does Not Support Dimension” for
assignments which do not require students to demonstrate the dimension. A
third assessor scores the assignment when the first two scores are different
for any dimension of the rubric. Final scores are the scores agreed upon by
two assessors.

OIE analyzes scores for each competency to arrive percentages for “Supports
Dimension” and “Does Not Support Dimension” (Appendix F).
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D. Assignment Design Findings from First Assessment of Competencies

1. Assignment Design for Oral Communication Fall 2015
Eight assignments were submitted for the assessment of Assignment
Design for Oral Communication in fall 2015. Of the eight assignments
assessed, six required evaluations by a third assessor because the
scoring between the initial two assessors differed significantly per
scoring specifications.

All assighnments assessed supported the Organization dimension.
Eighty-seven percent (87%) of the assignments supported the
Language, Delivery, and Central Message dimensions. Seventy-five
percent (75%) supported the Supporting Material dimension (Figure

34).
100%
80%
60%
40%
20%
0%
Organization Language Delivery Central Message Supporting

Material

B Supports Dimension B Does not Support Dimension

Figure 34. Assignment Design support of Oral Communication learning outcome dimensions fall 2015
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2. Assignment Design for Cultural and Social Understanding Fall 2015
Eight assighnments were submitted for the assessment of Assignment
Design for Cultural and Social Understanding in fall 2015. Of the eight
assignments assessed, seven required evaluations by a third assessor
because the scoring between the initial two assessors differed
significantly per scoring specifications.

The Knowledge — Institutions, Knowledge — Ethical Systems, and Skills —
Language dimensions were the most supported dimensions with 75% of
the assignments requiring the demonstration of these dimensions
(Figure35). Skills — Interdependence was the least supported dimension
with only 50% of the assignments requiring demonstration of this

dimension.
100%
80%
60%
40%
20%
0%
Knowledge - Knowledge - values Skills -arts Skills -language Skills -
institutions interdependence

B Supports Dimension B Does not Support Dimension

Figure 35. Assignment Design support of Cultural and Social Understanding learning outcome
dimensions fall 2015
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3. Assignment Design for Personal Development Spring 2016

Ten assignments were submitted for the assessment of Assignment
Design for Personal Development in spring 16. Of the ten assignments
assessed, eight required evaluations by a third assessor because the
scoring between the initial two assessors differed significantly per
scoring specifications.

The Decision Making and Personal Identity dimensions were the most
supported dimensions with 70% of the assignments requiring
demonstration of these dimensions (Figure 36). Sixty percent (60%) of
the assignments supported the Personal Wellness and Academic and
Professional Goal Setting. The least supported dimension was Social and
Interpersonal Development dimensions with support from 50% of the
assignments.

Personal Wellness Decision Making Academic and Social and Personal Identity
Professional Goal Interpersonal
Setting Development

B Supports Dimension B Does not Support Dimension

Figure 36. Assignment Design support of Personal Development learning outcome dimensions
spring 2016
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4. Assignment Design for Critical Thinking Fall 2016
Eight assignments were submitted for the assessment of Assignment
Design for Critical Thinking in fall 2016. Of the eight assignments
assessed, six required evaluations by a third assessor because the
scoring between the initial two assessors differed significantly per
scoring specifications.

The Explanation of Issues, Conclusions and Related Outcomes, and
Solving Problems dimensions were the most supported dimensions with
88% of the assignments requiring demonstration of these dimensions
(Figure 37). Seventy-five percent (75%) of the assignments supported
the Student’s Position dimension. The least supported dimensions were
the Evidence and Influence of Context dimensions with support from
63% of the assignments.

100%
80%
60%
40%
20%

0%

Explanation of Evidence Influence of  Student's Position Conclusions and Solving Problems
Issues Context Related Outcomes

B Supports Dimension B Does not Support Dimension

Figure 37. Assignment Design support of Critical Thinking learning outcome dimensions Fall 2016
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5. Assignment Design for Scientific Reasoning Spring 2017

Six assignments were submitted for the assessment of Assignment
Design for Scientific Reasoning in spring 2017. Of the six assignments
assessed, four required evaluations by a third assessor because the
scoring between the initial two assessors differed significantly per
scoring specifications.

The Analysis and Conclusions, Limitations, and Implications dimensions
were the most supported dimensions with 100% of the assignments
requiring demonstration of these dimensions (Figure 38). Eighty-three
percent (83%) of the assignments supported the Existing Knowledge,
Research and/or Views dimension. The least supported dimension was
the Argument or Topic Selection dimension with support from 50% of

the assignments.

100%
80%
60%
40%
20%

0%
Argument or Existing Methodology Analysis Conclusions,
Topic Selection Knowledge, Limitations and
Research and/or Implications
Views

B Supports Dimension B Does not Support Dimension

Figure 38. Assignment Design support of Scientific Reasoning learning outcome dimensions spring
2017
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6. Assignment Design for Written Communication fall 2017
Ten assignments were submitted for the assessment of Assignment
Design for Written Communication in fall 2017. Of the ten assignments
assessed, five required evaluations by a third assessor because the
scoring between the initial two assessors differed significantly per
scoring specifications.

All dimensions were fully supported except Sources and Evidence with
support from 70% of the assignments (Figure 39).

100%
80%
60%
40%
20%

0%

Context and Purpose Content Development Genre and Sources and Evidence Control of Syntax and
for Writing Disciplinary Mechanics
Conventions

B Supports Dimension B Does not Support Dimension

Figure 39. Assignment Design support of Written Communication learning outcome dimensions fall
2017
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V. Changes Resulting from Assessment Findings

Assessment findings are reviewed as a cyclical step of the process and serve as the
basis for curriculum and pedagogical changes to support student learning (Table
24).

Table 24 provides the initiatives implemented to support student
learning based on assessment findings.

Table 24

Initiatives Implemented to Support Student Learning Based on Assessment Findings
Initiative Status

Policy/Procedure
Draft and implement Academics Standards Policy 2105 to Implemented spring 2015
formalize the role and responsibilities of faculty and academic
leaders in general education assessment.

Form the General Education Committee in accordance with the Implemented spring 2016
General Education Course Approval Guidelines to consider new
courses for inclusion as general education and approved transfer
elective courses and perform periodic reviews of these courses to
determine continued eligibility.

Curriculum

Annually review/identify the general education competencies | Implemented fall 2013
supported by each course at the Learning Institute and update
Official Course QOutline in i-INCURR (Appendix G) in accordance
with the Timeline for Changes to Official Course Outlines (Appendix
H).

Complete/maintain course mapping process to identify programs | Ongoing
which do not support all competencies through course
requirements.

Identify gaps in programs which do not support all competencies | Implemented 2015
through course requirements.
Establish and enforce standard college-wide course requisites as | Implemented
outlined in Policy and Procedure for Credit Course Requisites,
Policy No. 2103.
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Pedagogy

Design/edit assignments to support the applicable competencies:

e Instruction Committee created/maintains the General
Education Assessment Resource System (GEARS) which
provides best practices on effective assignment design
and sample assignments beginning fall 2015.

e Require AAT to be completed and submitted by faculty
participating in GEA process beginning in fall 2015°
(Appendix I).

e Assignment Charrette sessions to facilitate collaborative
assignment design and review in small groups offered since
fall 2017:

Four HIS faculty - fall 2017

e Assignment Design workshops offered since fall 2013,
available upon request since spring 2017.

e Encourage development/implementation of standard
assignments or common templates which
comprehensively support applicable competencies within
courses. Several disciplines within health professions,
natural science, geography, and student development
have identified and developed standard assignments
aligned with the appropriate VALUE rubric for submission
to the GEA.

e Provide individual assistance with identifying and/or
developing assignments which wholly support general
education learning outcomes as assignment
instructions/templates are submitted by faculty for
assessment. Provide comprehensive GEA information as
needed.

Ongoing

TCC Libraries developed and conduct standard library instruction
sessions for ENG 111, ENG 112, and CST 100 which include the
learning outcomes on the Information Literacy rubric as part of the
Assessment Action Plan.

Implemented

The Library Instruction Team created and maintains an Effective
Teaching Repository including effective pedagogy/andragogy and
literacy instruction practices.

Implemented

The Library Instruction Team created and manages an ongoing
assessment program to measure student learning of information
literacy skills. A common assessment tool is used by all teaching
librarians in targeted courses each Spring semester. Spring
assessment data are analyzed each Summer and used to inform
changes to library instruction and the assessment tool. Changes

Implemented

6 AAT was revised for spring 2016 based on faculty and Instruction Committee feedback.
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to instruction are implemented during the following Fall
semester.

The Library Instruction Team created a forum for teaching
librarians to discuss and share effective practices on assessment
and its role in library instruction.

Implemented

Provide course and instructor-specific results to applicable faculty
to inform pedagogical improvements.

Implemented fall 2015

Bring in national experts to conduct faculty development
workshops:

Terry Rhodes - 2012

Ashely Finley - 2013

Linda Suskie - 2014

Kathryne McConnell — 2015

Charlie Blaich and Kathleen Wise - 2016

Ongoing

Co-curricular Support

The Women’s Center provides an annual calendar of educational
programs to address the Cultural and Social Understanding and
Personal Development competencies and provide supportive
intercultural academic programs, including an annual yearlong co-
curricular program on women'’s leadership.

Implemented

The Intercultural Learning developed and implemented an annual
calendar of academic programs to address the Cultural and Social
Understanding competency including:
e (College-wide intercultural academic programs
e Supportive academic programs (speakers, documentaries,
discussions, and workshops).
e Supporting faculty in developing relevant course content.
e Study Abroad program which aligns the proposal process for
faculty to present curricular-driven opportunities to address
the Cultural and Social Understanding competency with a
significant need to incorporate on-ground travel
experience.

Implemented

International Student Services engages international students in
International Student Services engages international students in
curricular and co-curricular programs to support the Cultural and
Social Understanding Competency, including orientation and
acclimation programs.

Implemented

Faculty Awareness/Participation

Email faculty with GEA update identifying competencies under
assessment and faculty responsibilities before the start of each
cycle. Beginning summer 2014, all faculty rather than only those
potentially participating in the cycle received this notification to
improve general awareness GEA goals, status, and faculty
requirements.

Implemented
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Members of the Instruction Committee serve as liaisons between
faculty in their disciplines and the GEA.

Implemented

Conduct competency-specific assessor training every cycle.

Ongoing

Produce What to Expect from Assessor Training, an informational
video, previewing the objectives and content of assessor training
sessions. Posted on the GEARS website.

Implemented spring 2016

Offer GEA programming at the annual Learning Institute.

Implemented spring 2012

Present GEA-related topics and updates during Convocation.

Implemented spring 2012

Create and maintain “Assessments” tab in i-INCURR to provide
electronic access to GEA-related information including links to the
competency rubrics, the GEA Tool for scoring SWPs, and this
document.

Implemented

Develop and conduct a GEA orientation including assessor training
during the New Faculty Academy. An assignment design
component was added spring 2016.

Implemented fall 2014

Produce and screen informational video highlighting the purpose
and basic processes of the GEA at 2014 Convocation. Video is
available for future faculty-centered events.

Implemented

Recognize participation in the GEA process including but not
limited to assessor training and scoring as satisfying components
faculty evaluation plan.

Implemented

Student Awareness

Introduce competencies and rubrics to student volunteers from
Associate of Science in General Studies Accelerated Degree
(GSAD) Program.

Implemented fall 2016

GSAD student volunteers completed GEA training for assignment
design assessment and assessed assignment instructions.

Implemented spring 2017

Volunteer ENG 111, ENG 112, HIS 122 and HUM 202 faculty
supplied students to provide feedback on whether select
assignments from the fall 2017 Written Communication sample
supported each dimension of the Written Communication rubric.

Results will be provided to authors of assignments.

Initiated fall 2017

GEA Plan

Instruction Committee reviews, edits, and recommends changes to
the GEA Plan annually based on faculty input and assessment
results.

Ongoing

Contract consultant with assessment and accreditation expertise
for review of and feedback on GEA Plan (Appendix J).

Completed spring 2014

Provide interrater reliability report (Appendix K).

Implemented fall 2015

Create and implement a new process for non-general education
courses to focus on Assignment Design in accordance with Policy
2105.

Implemented fall 2015

Page | 81




General Education Assessment Plan

Slow the rotation of competencies assessed to one competency | Implemented spring 2016
per cycle to allow more time for structured phases to review
findings, identify and implement changes needed, and to evaluate
impact of changes as routine steps of the process.

Review/revise rubrics for better alignment with VCCS general | Scientific Reasoning and
education goals including standardizing language across all | Critical Thinking initiated

publications. spring 2016
Solicit faculty input on expected scores through the AAT. Implemented Fall 2015
VI.  Faculty Training and Education
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At the annual Learning Institute in 2012 and 2013, AAC&U representatives
provided training to faculty volunteers who were interested in assessing student
learning using the TCC adapted AAC&U Value Rubrics. Thirty-five faculty were
trained in each session, with 54 total faculty trained during the 2012-13 academic
year.

Faculty are encouraged to attend faculty assessor training sessions which are
offered during each cycle of the assessment. The competencies assessed in the
training sessions are the same competencies which will be assessed during the
assessment cycle. Special invitations to attend faculty assessor training have been
extended to those with expertise related to the competencies under assessment
in the upcoming cycle. For example, librarians were invited to faculty assessor
training in fall 2014 prior to the assessment of Information Literacy. Faculty in
science-related disciplines were encouraged to attend training in spring 2015 prior
to the assessment of Scientific Reasoning.

As of fall 2017, a total of 164 faculty members completed training.
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Appendix A: General Education Core Competencies
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GENERAL EDUCATION CORE COMPETENCIES

TCcc/vees

Tidewater Community College (TCC) has defined the general education core competencies
that all its graduates from associate degree programs should have attained as the
following:

1. Communication — A competent communicator can interact with others using
all forms of communication, resulting in understanding and being understood.
TCC graduates will demonstrate the ability to understand and interpret
complex materials; assimilate,organize,develop,and present an
idea formally and informally; use standard English; use appropriate verbal
and non-verbal responses in interpersonal relations and group discussions;
use listening skills; and recognize the role of culture in communication.

2. Critical Thinking — A competent critical thinker evaluates evidence carefully
and applies reasoning to decide what to believe and how to act. TCC graduates
will demonstrate the ability to discriminate among degrees of credibility,
accuracy, and reliability of inferences drawn from given data; recognize
parallels, assumptions, or presuppositions in any given source of information;
evaluate the strengths and relevance of arguments on a particular
guestion or issue; weigh evidence and decide if generalizations or conclusions
based on the given data are warranted; determine whether certain
conclusions or consequences are supported by the information provided; and
use problem solving skills.

3. Cultural and Social Understanding — A culturally and socially competent
person possesses an awareness, understanding, and appreciation of the
interconnectedness of the social and cultural dimensions within and across
local, regional, state, national, and global communities. TCC graduates will
demonstrate the ability to assess the impact that social institutions have on
individuals and culture—past, present, and future; describe their own as well
as others’ personal ethical systems and values within social institutions;
recognize the impact that arts and humanities have upon individuals and
cultures; recognize the role of language in social and cultural contexts; and
recognize the interdependence of distinctive world-wide social, economic,
geo-political, and cultural systems.

4. Information Literacy — A person who is competent in information literacy
recognizes when information is needed and has the ability to locate, evaluate,
and use it effectively. TCC graduates will demonstrate the ability to determine
the nature and extent of information needed; access needed information
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effectively and efficiently; evaluate information and its sources critically and
incorporate selected information into his or her knowledge base; use
information effectively, individually or as a member of a group, to accomplish
a specific purpose; and understand many of the economic, legal, and social
issues surrounding the use of information and access and use information
ethically and legally.

Personal Development — An individual engaged in personal development
strives for physical and/or emotional well-being. TCC graduates will
demonstrate the ability to a. Develop and/or refine personal wellness goals;
and b. Develop and/or enhance the knowledge, skills and understanding to
make informed academic, social personal, career, and interpersonal decisions.

Quantitative Reasoning — A person who is competent in reasoning possesses
the skills and knowledge necessary to apply the use of logic, numbers, and
mathematics to deal effectively with common problems and issues. A person
who is quantitatively literate can use numerical, geometric, and measurement
data and concepts, mathematical skills, and principles of mathematical
reasoning to draw logical conclusions and to make well-reasoned decisions.
TCC graduates will demonstrate the ability to use logical and mathematical
reasoning with the context of various disciplines; interpret and use
mathematical formulas; interpret mathematical models such as graphs, tables
and schematics and draw inferences from them; use graphical, symbolic, and
numerical methods to analyze, organize, and interpret data; estimate and
consider answers to mathematical problems in order to determine
reasonableness; and represent mathematical information numerically,
symbolically, and visually using graphs and charts.

7. Scientific Reasoning — A person who is competent in scientific reasoning adheres
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to a self-correcting system of inquiry (the scientific method) and relies on
empirical evidence to describe, understand, predict, and control natural
phenomena. TCC graduates will demonstrate the ability to generate an
empirically evidenced and logical argument; distinguish a scientific argument
from a non-scientific argument; reason by deduction, induction and analogy;
distinguish between causal and correlational relationships; and recognize
methods of inquiry that lead to scientific knowledge.
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Appendix B: General Education Degree Requirements
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Table 5-1A
VCCS Degree Requirements

Area

Distribution

GENERAL EDUCATION

General education is that portion of the collegiate experience that addresses the knowledge, skills, attitudes, and values characteristic of
educated persons. Itis unbounded by disciplines and honars the connections amaong bodies of knowledge. The associate degree programs within
the WVICCS support a collegiate experience that focuses on seven goal areas: communication; critical thinking; cultural and social understanding;
infarmation literacy; personal develspment; guantitative reasoning, scientific reasoning.) The general education goal areas outlined below are to be
introduced in the foeundational courses and enhanced in program and elective courses. [NOTE: Some of the categeries include two goal areas
when a single course may provide foundations in both goal arzas.)

Minimum 15 credits

(Students must take at
least one course in each of
the five areas listed, to
total at least 15 credits.)

I. Foundations In Cammunication:

Courses designed to enable students to interact with others using all
farms of cammunication, resulting in understanding and being
understood,

II. Foundations In Critical Thinking And Infarmation

Literacy:

Courses designed to enable students to evaluate evidence carsfully
and apply reasoning to decide what to believe and how to act, and to
recognize when infarmation is needed and have the ability to locate,
evaluate, and use it effectively,

III. Feundations In Cultural And Social

Understanding:

Courses designed to enable students to have an awareness,
understanding, and appreciation of the interconnectedness of the social
and cultural dimensions within and acress lecal, regional, state, national,
and global communities,

IV, Foundatiens In Persenal Development:
Courses designed to enable students to strive for physical well-being
and emotional maturity.,

. Foundatiens In Quantitative And Scientific Reasoning:

Courses designed to enable students to possess the skills and knowledge necessary to apply the use of logic, numbers, and mathematics to deal
effectively with common preblems and issues, and to adhere to a self-correcting system of inquiry (the scientific methed) and rely on empirical
evidence to describe, understand, predict, and contral natural phenomena.

PROGRAM REQUIREMENTS
Major Field Core
Related/Specialization Courses

Minimum 15 credits®
Maximum 15 credits

Electives 0-15 credits
AA[AS/AARS:
60-63 credits
TOTALS

AAASAAS:
65-69 credits™

“Language in Section 5.1.0.0.1 of the WVCCS Policy Manual states 25% of the courses in the degree program [15-18 credits) must be common across majors within a degree. The

shared courses must be major or related/specialization courses.
“"Credit range for engineering programs is 60-72 semester hour cradits.

““Credit range for AAA/AAS programs is 65-63, including nursing. For other programs in the Health Technologies, the range is 65-72 semester hour credits.
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Jabla £1
Alinimum
EBeouiremeniz for
Aczzociate Desres:
i the VCOS
General Education: (1)
) AA
Communication [
Humanities / Fine Arts [
Foreign Language P
(Intermediate Level])
Social / Behavioral Sciences 9
Matural Sciences | 7-3
Mathematics 5
Total for General Education = 40-41

As specified above, degree programs must contain a
minimum of 15 semester hours of general education as
defined by SACSCOC.

Other Requirements for Assodate Degrees:

Personal Development

Parsonal deveiopment b defined az peneral educarion per FOCS poiicy 1-2
(3.0.2.2) bt cannet be ured fo meet the peneral education requirements off
SACSCOC in degroe programs.

Major field courses and electives [columns 1-4) 17-22
Careerftechnical courses {column 3}

Total for Degree= 60-63

HMates!

(2)
AS

7-8
g™

34-33

1-2

23-28

60-63

7-8

&

34-33

1-2

23-28

60-63

3-g9

3-9

19-28

1-2

34-43

60-62

13

1-2

43-33

60-69

13-6

w Only & semester hours of sodal/behavioral sciences are reguired for engineering majors who plan to transfer o a
baccalaureate degree engineering program that requires 6 or fewer hours in this category, provided that the college/university

publishes such requirements in its transfer guide,
te0 A minimum of 3 semester hours of
Aszociate of Arts and Sciences degrees.

i One course in humanities/fine arts for the Fine Arts major must be a literature course.
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Appendix C: VALUE Rubrics
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D

TIDEWATER CONMUNITY CBLLERE
Frem hars, g snywhars ™

A A e

Colleges and
% Universities

WRITTEN COMMUNICATION RUBRI(C

DEFINITION

Written communication is the development and
expression of ideas in writing resulting in undenstanding
and being understood . Written communication

involves learning to work in many genres and styles.

It can involve working with many different writing
technologies, and mixing texts, data, and images.
Written communication abilities develop through

iterative expericnces across the curriculum. A competent
written communicator demonstrates the ability to:
understand and interpret complex maternials; assimilaee,
organize, develop, and present an idea formally and
informally; use standard English; and recognizes the role
of culture in communication.

FRAMING LANGUACGE

This rubric focuses assessment on how specific written
work samples or collections of work respond to specific
contexts. The central question puiding the rubric

is “How well does writing respond to the needs of
audience(s) for the work?™ In focusing on this question
the rubric does not attend to other aspects of writing
that are equally imporunt: issues of writing process,
writing strategics, writers’ fluency with different modes
of 1extual production or publication, or writer’s growing
engagement with wniting and disciplinarity through the
process of wrinng,

Evaluators using this rubric must have information
about the assignments or purposes for writing guiding
writers' work. Also recommended i incduding reflective
work samples of collections of work that address such
questions as: What decisions did the writer make about
audience, purpose, and genre as s’he compiled the

work in the portfolio? How are those choices evident
in the writing — in the content, organization and
structure, reasoning, evidence, mechanical and surface
conventions, and citational systems used in the writing?
This will cnable evaluators 1o have a clear sense of how
writers understand the assignments and take it into
consideration as they evaluate.

The first section of this rubric addresses the context
and purpose for writing. A work sample or collecrions
of work can convey the context and purpose for the
writing tasks it showcases by including the writing
assignments assocated with work smples. Bur writers
may also convey the context and purpose for their
writing within the texts, It is important for faculty and
institutions to inchide directions for students about
how they should represent their writing contexts and
purposes

Excerpted with parmisson from Asesing Owzoomer and Improving Ackievemens: Tips and wob for Using Rubric, edited by Terrd L. Rhodes.
Copynight 2010 by the Assocason of Amencan Colleges and Universities.
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TIDEWATER CONMUNITY COLLERE
From bare, go saaywhere.™

A JAciase

Colleges and
.!;;Eiggéél; Universities

WRITTEN COMMUNICATION RUBRIC

GLOSSARY

The definitions that follow were developed to darify
terms and cancepts used in this rubric only.

* Content Development: The ways in which the text
explores and represents its topic in relation to its
audicnce and purpose.

*  Context of and purposc for writing: 1he context
of writing is the sitation surrounding  text:
who is reading it? who is writing it? Under what
arcumstances will the text be shared or circulated?
What social or political factors might affect how
the text is composed or interpreted? The purpose
for writing is the writer’s intended cffect on an
audience. Writers might want to persuade or
inform; they might want to report o summarize
information; they might want to work through
complexity or confusion; they might want 1o argue
with other writers, or connect with other writers;
they might want to convey urgency or amuse; they
might write for themselves or for an assgnment or

to remember

* Disdplinary conventions: Formal and informal
rules that constitute what is seen penerally as
appropriate within different scademic fields, c.g.
intreductory strategics, use of passive voice or first
person point of view, expectations for thesis or
hypothesis, expectanons for kinds of evidence and
suppert that are appropriate to the task at hand,
usc of primary and secondary sources to provide
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critical perspectives on the topic. Writess will
incorporate sources according to disciplinary and
penge conventions, according to the writet's purpose
for the text. Through increasingly sophisticated use
of sources, writers develop an ability o differentiate
between their own ideas and the ideas of others,
credit and build upon work already accomplished
in the ficld or issuc they are addressing, and provide
meaningful examples to readers.

Evidence: Source material that is used to extend, in
purposcul ways, writers” ideas in a text.

Genre conventions: Formal and informal rules for
particular kinds of texts and/or media that guide
formatting, organization, and stylistic choices, e.g.
lab reports, academic papers, poctry, webpages, or
personal essays.

Sources: Texts (written, oral, behavioral, visual,
ot other) that writers draw on as dxy work for

a varicty of purposes — to extend, arguc with,
develop, define, or shape their ideas, for example.
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WRITTEN COMMUNICATION RUBRIC

Evaluntary ave encowrsged ta asvign o zero o awy worb sowple ar calinetion of werk that dees mat woet bencbssard (coll one) leved perfareamce.

Capeenme Vdermocs Bencumark
4 3 2 1

Camtrr: ot and Parpose Demcne=a Demcnzrexs adoqmm Dermcasrass svamnes of caecs:, D I

far andesedip o cmtee. mifions, | omideraos of cmtet, sudioxe, smbesce, puepooe, aed e 10 csoe, audimce,

Tncluds oo o ad panpose Fa is w and purpose and 3 cear foos asigned saksly) (3. begrs aad w the amigned

awdumr. pupes ond vy ﬁ*‘ﬂuﬂﬁw‘ i-qddﬁh'.*-& show seoTes of suter apect=ie of meswree o wif w

r sy of the week. alzz with sadenc, pupoes, 2= perptums md amnston). sackenis)

ahe writing i}

Caaemt Desebaprmem L'nqpnpnn rdn-n.u-l Uses appmpeiane, sdevare, and Uses appoopaiane and réeownt Uses appropaiane and rievam

anmmt= fing cows o aploer des cormme o aed corexre to drwclop sizple idess i
mci:hnb’nm withen the comtree of the dackoax e doarh pant of the wode e putts of the wadk.
Be winer's undeswanding, and and dhape fe whale werk.
Sapirg the whale work.

Genre and Disdiplinary Demcossers dulel aeanm o Demnarie owsstest oe ol Fullows expecuatines qppeosrise o) Aneogo © e s omsbin!

Coavenmmra d—ﬂl-ﬁ-.ﬁﬁh q_tm-— m 3 perific dacipline 3odlor writing swrm fir hoec organaunon and

:-hb” xﬁ;ﬁ:-ﬂ--—g i q:‘- . wemre, nd pescrtaton

- e,

ﬁ:ﬂ.”ﬁ“ M'. m' prmenisien, ased ayfaic

(e e phusanyl and mykaic chedes,

S ad Fid D il s of Bagn. Demcnsraws conastrss wer of Derneasram a= swarpe m e Dymonzrass 33 snape i ow
qualey cred e, sdevars e to ceddlz, mirvere s tn appoet exdisde andfcr rooet socrcs = % sxppornt s n the
devebop idess et we qppeopeia: iheus thut wre stused within the uzport ideas e a appeuzniae writing,
for the disopiow and goare of the dacipien and gmw of e wiinng for st discipl e and geoer of the
writag, wrnng,

Mechanio coetrricne 1 readens that gerenally conveys mee ing woerveys mesting W madon with impedes maniy beosse of e
wish clarry and fumcy, aed is w meders The baguage in vancy, drhogh wrrmg may nuae
vatualy srvwe fres. the porticdis ha fow comn. mume ermam.

ifoemaicn

Page | 93




General Education Assessment Plan

TIDEWATER CONMUNITY COLLERE
From kare, go saywhare™

A A Association
of American

Colleges and
_%I Universities

INFORMATION LITERACY RUBRIC

DEFINITION

The ability to know when there is 2 need for
information, to be able to identify, locate, evaluate,

and cffectively and responsibly use and share that
information for the problem ar hand (Adopted from
the National Forum on Information Literacy). A pemson
who is competent in information literacy demonstrates
the ability to: determine the nature and extent of

the information needed; sccess needed information
effectively and cfficienty; evaluate information and its
sources critically and incorporate selected information
into his or her knowledge base; and undentand many of
the economic, legal. and socal issues surrounding the use
of information and use information cthically and legally.

FRAMING LANGUAGE

This rubric i recommended for use evaluating a
collection of work, rather than a single work sample in
order to fully pauge studenty’ information skills. Ideally,
a collection of work would contain a wide variety of
different types of work and might include: research
papers, editoriaks, speeches, grant proposals, marketing
or business plans, PowerPoint presentations, posters,
literarure reviews, position papers, and argument
entiques to name a few. In addition, a description of

the assignments with the instructions that initiated the
student work would be vital in providing the complete
context for the work. Although 2 student’s final work
must stand on its own, evidence of a student’s tescarch
and information gathering processes, such as a rescarch
journal/diary, could provide further demonstration of 2
student’s information proficency and for some criteria
on this rubric would be required.

Copyright 2010 by the Asociation of Amenican Colleges and Universitin,

Page | 94



General Education Assessment Plan

INFORMATTION LITERACY RUBRIC

Capminme Milerona Tore vk
N 3 2 1
[hvciinnim e o e Fifensve by detivnn e wimw o4 Dvbems e wayw od o want l&-b-lpdlbfw-x |l e sdcy dudoning o margw oo
d coxm of inferanon e soeasch quesion or how quowion, thot o posbles thess o peoblem inaomplexly the quovon, thats o Has
amdad Efecowly & ey P ghaaty Can & s dismizang oy cacpu.
AL rppes ol rdsermat s (womsers | iq-vq.lhxpd Dovmad ot woms inarvorme o). Cam Trges o Lidhmermte o Lumwsen)
ez dvetly redas o concep =h L’ scderaed mdax bﬂ-h—*'ﬁp acleseed do mon nelaee
Of cnswns asan h e = i g o anowes memcth : I tamen ronsiah s
e Fd’-h--q.-
stawes maaxch guetica.
Acsran doe aswnbnl At vmmn ab ariwiea usieg Acsimann sabontiiamm o nuig vaiety Aimvn chhiarioa s s iy wivgih A, i Suindy
miormtion cifocivdy ad cffexsive. well-desgrod of scarch stratrics ard refimed mzach > v md fovey ine don thae lacks
il e 30d mao approc i sniscee. Dem icfemacion from Lanmed and rdevance and qaaley
b e - e I Y drdes wmanes
Ivabesw whemason Sposnacaly ol cwdesclly et owr, sl caten’ (L Qucarta o st Ha sty Acugaceg
a3 sovoroes critically mdﬁn apthorn wnd seversl ok Tdermties sovendd rck rvie L wd
=d oy checed £y cvab. conmam whes proesting 3 whe ing 3 pods be -H
s - [ e o posery e ey il
e proxating & position. than wecs men (or viex: posson.
Llae i ffuc vy G s, Orga ad Communsse copanoes and Communezm and argarssa Communacae ndumanen
ndrvivally v @ o reerbes wyrehewies et b fren prritesiaes wrhpermation frime e e ae ey .nnr&--unlﬁy bewry wmarnes Thae tnbremet e
of s procp o sconerplish & souses o Sally achion s wurca [mtemded perpos 2 qacted wed s fragr ‘u.\dhr‘-i
At frarpares prapuns, wist danry snd depch phrasd, mnc ). The P ey by |
bmnmﬁaﬂyqnﬁouﬂ.o- tincudmnusuz}y
the msaded pusposs & not Sally parsphraumd, e ). o e amended
-l praijeme b o hiwnd
Apydars msay ool the Sorabrets wne cyometly of o Shusbrniy v vy dore o Sevnderes v cotenly v of Soasbees jow ey oo o
i wiinein oy N arsmpec
B e * o of cawthors aed wicrrsers * e ool o athonns nd rederorees ® o of itshons sl sedererers '-Jom-ll*wm
ac== and us information * choxx of parapbouing semmary, * choice of pemsphauing, " * chaice of passchessing, » * choice of pessphaming, v
it sy i gy o : o qasag - " qasng
rkrmacarr o wen tha - ishematin m wer * winy irfremation in weps the * usng ishrmetion » wer dhar
u---ﬂe— 22 true 20 angimal coneoer = e 10 ongins cormay 2%t 20 aniginal cooeeas
- bt wrer eninaes . Toearrers ¢ armn twin . o g bt et aan - B e e
™ L 2 " . ™ " | e " -
ad-n-ﬂu-d’pﬂh“ i i s che o o &n‘--d-u-n‘pdi“ ward amise s e of publided,
corhdcreial wdion onhdorsd. wxdior proprery bkl Froprienary i endlor
propricmry . & - FropTey

Page | 95




General Education Assessment Plan

TIDEWATER COMMUNITY COLLERE
From kare, go saywhare™

A A | ociain
of American

Colleges and
Universities

CRITICAL THINKING RUBRIC

DEFINITION

Critical thinking is a habit of mind characterized by
the comprehensive exploration of issues, ideas, artifacts,
and events before accepting or formulating an opinion
oroondmaonA person who is competent in critical
reasoning to decide what to believe and how to act. A
person with competency in this area demonstrates the
ability 1o demonstrate among deprees of credibility,
m.ndttliabilityoﬁﬁrumdmwnﬁun

given data; recognizes parallels, assumptions, or
presuppositions in any given source of information;
evahutes the strengths and relevance of arguments on a
particular question or issue; weighs evidence and decides
if peneralizations o condusions based on the given dats
are warranted; determines whether certain conclusions
or consequences are supported by the information
provided; and uses problem solving skills.

FRAMING LANCUACE

This rubric is designed to be transdisciplinary, reflecting
the recognition that success in all disciplines requires

critical thmkcrsﬁmnall&mplmcsmcmmgiyn«dm
be able 1o apply those habits in various and ¢
situations encountered in all walks of life.

This rubric is designed for use with many different
types of asignments and the suggestions here are not

an exhaustive list of possibilitics. Critical thinking can
be demonstrated in assignments that require students to
complete analyses of text, data, or issues. Assignments
that cut across presentation mode might be especially
useful in some fickds. If insight into the process
componcnts of critical thinking (e.g., how information
inchuded in the product) is important, assignments
focused on student reflection might be especially
Shsicnsios,

CGLOSSARY

The definitions that follow were developed to darify
terms and concepts used in this rubric only.

* Ambiguity: Information that may be interpreted in
more than one way.

* Assumptions: Ideas, conditions, or belicfs (often
implicit or unstated) that are “taken for or
accepted as true without proof.” (g from www.
dicoonary.reference.com/browse/ assumprions)
environmental, or circumstantial settings or conditions

that influence and complicate the consideration of any
issucs, ideas, artifacts, and evenss,

¢ Literal meaning: Interpretation of informanon exacdy
as stated. For example, “the was preen with envy”
would be interpreted to mean thar her skin was green.

* Metaphor: Information that is (intended to be)
interpreted in a non-literal way. For example, “she
was green with envy” is intended to convey an
intensity of emotion, not a skin color.

Excerpted with permision from Auening Ouscomes and Inproving Advicvemers: Tips and ook for Using Rubrics, edited by Terrel L Rhoden.
Copynight 2010 by the Asociation of Amencan Colleges and Univeraities.
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QUANTITATIVE REASONING RUBRIC

DEFINITION

Quantitative Reasoning (QR) is a “habit of mind,”
competency, and comfort in working with numerical
data, Individuals with strong QR skills possess the
ability to reason and solve quantitative problems from
a wide array of authentic contexts and everyday life
situations. They understand and can create sophisticated
can dearly communicate those arguments in a variety
of formats (using words, tables, graphs, mathematical
equations, ¢fc., as appropniate). A person who s
competent in quantitanive reasoning can use numerical,
geometric, and measurement data and concepts,

mathematical skills, and prinaples of mathematical
reasoning 1o draw logicil conclusions and to make
well-reasoned decisions; the person demonstrates the
ability to: use logical and mathemarical reasoning
within the context of vatious disciplines; interpret and
use mathematical formulas; inteepret mathematical
models and draw inferences from them; use graphical,
symbolic. and numernical methods to analyze, organize,
and interpret data and, estimate and consider answers
1o mathematical problems in order 1o determine
reasonableness.

FRAMING LANGUAGE

This rubric has been designed for the evaluation

of work that addresses quantitative reasoning in 2
substantive way. QR is not just computation, not

just the citing of someone else’s data. QR is a habit

of mind, a way of thinking about the world that relies
on data and on the mathematical analysis of data to
make connections and draw conclusions. Teaching QR
requires us to design assignmenss that address authentic,
data-based problems. Such assignments may call for
the traditional written paper, but we can imagine other
alternatives: a video of a PowerPoint presentation,
perhaps, or a well designed series of web pages. In any
case, 2 successful demonstration of QR will place the
mathematical work in the context of a full and robust
discussion of the underlying issues addressed by the
asmgnment.

Finally. QR skills can be applied to a wide array of
problems of varying difficulty, confounding the use

of this rubric. For example, the same student might
demonstrate high levels of QR achievement when
working on a simplistic problem and low levels of QR
achicvement when working on 2 very complex problem.
Thus, to accurately assess 2 students QR achicvement
it may be necessary to measure QR achicvement within
the context of problem complexity, much as is done

in diving competitions whene two scores are given,

onc for the difficulty of the dive, and the other for the
skill in accomplishing the dive. In this context, that
would mean giving one score for the complexity of the
problem and another score for the QR achicvement in

solving the problem.

Copyright 2010 by the Asociation of Amenican Colleges and Universitin,
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SCIENTIFIC REASONING RUBRIC

DEFINITION

Scientific Reasoning is an adherence to a selfcorrecting
system of inquiry and 2 reliance on empirical evidence
to describe, understanding, predict, and control natural

phenomena

FRAMING LANGUAGE

This rubric has been desipned for the evaluation of argument from 3 non-scientific argument; reason by
work that addresses scientific reasoning in a substantive deduction, induction, and analogy; distinguish between
way. A person who is competent in scientific reasoning causal and corrclational relationships; and recognize
will demonstrate the ability to: generate an empirically methods of inquiry that lead to scientific knowledpe.

evidenced and logical argument; distinguish 2 scentific

GLOSSARY

The definitions that follow were developed to darify * Induction: Inference of a peneralized conchumion

terms and concepts used in this rubric only. from particular instances.

* Condlusions: A synthesis of key findings drawn * Analogy: Resemblance in some particulars between
from rescarch/evidence. things otherwise unhike.

* Limittions: Critique of the process or evidence. * Causal: Expressing or indicating cause.

* Implications: How inquiry results apply 1o a larger ¢ Corrclation: A relation existing between phenomena
context or the real world. ot thinpgs or between or between mathematical or

statistical variables which tend to vary: be associated,

* Empirical: Originating in or based on observation or occur together in a way not expected on the basis

of expetience. of chance alone.

Deduction: Derniving of 2 conclusion by reasoning.

Excarpead with permission from Asesing Ouscomes and Improving Achievemers: Tips and ok for Using Rubrics. adited by Torrel 1. Rhodes.
Copynight 2010 by the Associstion of Amencan Colleges and Universivies.

Page | 100



General Education Assessment Plan

SCIENTIFIC REASONING VALUE RUBRIC

for meer infoemation contact vaduc® s cop

Foaluazars ave encasogpod © doaps 3 200 -t avy unrk saogie o oliecrion af work shar soer war meer denckark (ol sme) keved performance

Capesase Mibrirsers. Boachaan
“+ 3 2 L]
Argpersemt ar Toges whe - Shrethe s cvaie, ba v e Moveibe o lowimm . wnd Merwdes on R [ilert Mars oy wmporerrs o ligee the
thwen Conemeting marmpaile agrirert or ik that 1&#—& Bl i double. b oo s o two grres] wod
aally ondesced and logeal scdremo ially spri e L l'-::-l =iy focased 3ad oo s 2 0 be exwrmperhic ‘m‘
aapazmce pecaady b pecs. apucre HowT
ﬁ‘m Syrrhciae 3 inf: Proserts in-depe: information Proxes inforrason frm codble Msoce isfosratiae fom sen-
INcagadin s camts ATl Ve pok i of veowd g vl A el o Ao At paeian of wamla e tee npenscing brasad sess o vww!
argrrwrs bt o rwem b apymeeeles apyere e apyeree e
S e
Mosduaabdhagy: Kooy Ml dhrvawats o due sastleabiagy Chimad dhoranis i doe Coned demwsas o e apas g dosnssaminsms o
bng oy of 1 quicy the v thooethol frasscwrk wr wcthesdoey o drcersod retbunkdegy o derecscd e
I2d 10 somife knwicde silfally doveloped App S 2 e approprasdy & € 23 zipmizg, thy cnodckony ot N
- dovideped, towens, moa devdoped, ar usbocaed framowock.
Baswmiats baay b ey siiacin wabie daimies ws dgmand 4
frvee wewme gy o freee wrmamrinl e
Avdysin (lrassuiyg oy Ohgurisr wsd wielouns rvabras Chgaisirm mdems o wwed hagarsins evidvmr, ot ilw Lats owblevan, los & & e
dodxarm, irnbaction, evd 0 yevenl bighefal epovtard pattree, d e, oguritetion i ree cfieraws veganine wvd fov in umerieod o
waslogy df¥rr oo, ot w fciExs 3 or drdanites rdssed %0 foox soveding imponas: penera, fooz. Dencosrnm so 22y w0
foces. Dermonsmus deogaan abdxy Dhracomrass spponpeue sbdiry Ao rom, o ervisraxe rsen by dedicsion, inducrioe,
o s by dedastwn, ke tam, vt by ez, waka taae, Dl scanon Svvtnd abad wy e il by
aral wmdngy wonl andgy wamms oy devbactbon, bndesswen
and sesdory.
L e e Jeaten o ann hoaws B o Nt acrww bk os bowssas Nenrs o grevd e veies dia, Ttews on o) agann bhgoial e
wrd bneplacatioem loer Sogral frven the ﬂyu&h’ﬁy Boos it s genend. b cweddten fom
bnand ndescshy mplaces b-‘qn&,-ﬁh. aqary fndogy inemocs =
sonan il ddoy o) deeigy b bo-m degtasiin s sine ol R i
rtwrrn cwmnd ard comrietnmed O-q.-‘b- l}v-'-o— whilty v gt bernes vl and crmmriwnrmnd
v - and conchitimal =ie
~catonden sppeoprine abliy et dstiamih
—liadia

Page | 101




General Education Assessment Plan

! : Association
TIDEWATER _.:'_% ..:'_% of. ,-_ffngrz';zn
COMMUNITY COLLEGE («q Egssgge: and

. . r ™ = - .
Frem here, go anywhere. [ niversities

il

= ;

ORAL COMMUNICATION RUBRIC

Thetype of oral communication  most likely to be included i a collzction af student work is an oral presentation and thersfors is the

Jocus for the application ofthis rubric.

DEFINITION

A peson competent in orzl commumication English; use appropriate verbal and nonverbal respomses
demonstrates the ability to understand and mterprst m interpersonal relations and group discussions; use
compl= materidls; assimilate ofgamize, develop, and listening  skills; and recogmize the wle of culture m
present anidea fomally and informally; use standard communication.

FRAMING LANGUAGE

Oral omm umicatice  tkes many forms. This mubric is gimfficient length suchthatacaisl message is conveyed,
sgpectfically demgmed toevaluate oralpmsentaticns ofa supportad by one ormore fms of sypemizg meenmals and
mmple sesker atatime sndis bestzghzd tolbe orvideo- mdudes apwposefnl omamizsticr. Anoral=zswer to asingls
merded presentations. Forpamel pmsestaticns or eroup questior mot desgzed to bestructured into a presentstion
pEsemtatiens. it ismcommended thatexk geker be dees motmzdily gply to this mbric.

gralugizd spamately. This mubricbestgphes to presentations

GLOSSARY

The definitions that follow were doveloped 1o clarify terms and usss the voice axpressively, and uses fow vocal fillers

concepts used in this rubric only (um,” “uh,” “like” “you kmow” etc).

* Content Development & Central message: The * Language: Vocabulary temminology, and semtemce
mazin pomntthesis hottom ling"take-away” of structure. Lamgnage that supports the effectiveness
apresenfation. A cler cemtrdl messaze isemy to of a prsentation is ppropriate to the topic and
identify; acompeling central messaze iz dlso vivid adience, grmmatical, clex and fee from bias.
mnd memorable. Lmpuage that enhances the effectiveness of a

presentation isalwo vivid, imaginative, and expressive.

Delivery techmigues: Posture, gesturss, eye contact,

and vz of the voice. Delivery tachnigues enhance * Organization: The grouping and ssquencing of
the sffectivensss of the pressutation when the speaker idezs and supporting materid i a presentztion.
stmds and moves with authoerity, locks more often at Anorgmizationa pattemn that supports the

the mudisnce than at hizher paaking materials notes, effectiveness of a presentation  typicdly mcludes
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ORAL COMMUNICATION RUBRIC

an mtroduction, one or more idantifiable  sactions m
the body of the speech, and aconclusion. An
orgamizational pattern that sphaness the effectivenass
of the presantation mflacts & pmposeful choice
zmong posible altsmatives, such a2 a chonelogical
pattern, 2 problem-solution pattern. an analysis-
ofparts pattern, etc., that makss the content of

the presentation  emsizr to follow and mere likely to
acomplish its purpose.

Supportng material: Explmations, examples,
illustrations,  statistics, amalopizs, quotztons from
rzlevant authoritizs, and other kinds of mformation
of malysis that supports the principal idexs ofthe
presentation. Supporting material is generally
cradible when it 15 relevant and derived  from reliable
and appropriate sources. Supporting material s

highly ermdiblz when it 1z also vivid and varied
aoross the types listed above (2o, 2mix of sumples,
statisties, and refereneas to zuthorities). Suppotting
materid may aso seve the pupose of establishing
the speaker’s credibility. For sample, m presentng
agreative work such 35 a dematic reading of
Shakespeare, supporting evidemes may not advance
the ideas of Shakespzare  but rather sarve to establish
the spasker 2z aeradible Shakespearean actor An
accurate oral citation gives the mdimcs member
encugh mformation that they could ewsily locats a
spuree if they needed to. An inaccurate oral citation
would be “According  the New Yok Times @ Out

of 10 people. .. Anaccurate oral citation would
be “According to aJuly 6th 2012 New Yok Times
aticle titled Saxt Belt use in America, written by
Jonhanna Smith 9 cut of 10 people. ™

Excerpted writh pemuzsicr fom dwerny Oweomer ond bgroving Adievemeni: Eproand el jor Uriny Pabrier, siwed by Torel L Ehodes.
Coprmghe 2010 kv the dmooianer of Amencar Ceolkges and Universities.
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for more information contact value@aacu.org

Bvaluators are encowraged to assign a zero to any work sample or collection of work that does not meet benchmark  (cell one) level performance.

Capstone Milestones Benchmark
4 3 2 1

Organization Orzamizational parrem (:peq.ﬁc Ow,mmma.l pattern (spacific miroduction Orzanizational pattern (specific mtroduction Omzmizational pattem (specific lrmoﬂucuan
introduction and and. saquenced material and conclusion, sequenced material within and conclusion, sequenced material within
material within the body, and transitions) within the body, and transitions) is clearly the body, and transitions). js mtermittently the body, and transitions) isnotobservable
is cleady and consistently observable and and consistently observable within the observablz within the presentation. within the presentation.
1z skillful and makes the content of the presentation
presentation cohesive.

Language Lamguage choices arz imagmative, Lamguags choicss ar= thoughtful and Languaze choiess ar2 Tmimdane and Langpare choicss are unelear znd minimally
memorable, and compelling, amd ebance senerally support the effectiveness of the commonplace and partially support the support the affactivenass of the presentation.
the effectivenass of the presantation presantation. Languase in presentation is effectiveness of thepresantation. Languaze in Langnasz in presentation is notappropriste
Languasz in presentation is i izt to audience presantation i3 to audience to audisnce.
to andience.

Delivery Delivery techniques (posture, gasturz, eye Delivery tachniques (posture, gasture, eye Delivery techniques (posture, gesture, eye Delivery techniques (posturz, gesture,
contact, and vocal expressivensss) make contact, and vocal expressiveness) make the contart, and vocal expressivensss) make the eye contact, and vocal expressivensss)
the prsentation compelling, and speaker presantation interesting, and spesker appears prasantation understandable, and speaker detract from the undestmdability of
appears polished and confident comfortable. appears tentative. the presentation, and spesker appears

uncomfortable.

Central Central messagz is compelling Central messagz is clear and consistent with Central messaze is basically und dahl Central messazeem bededucad, butiznot

Message {precizely stated, appropriztely repeated, the supporting material. butiznot often fepeztad and isnot explicitly stated in the presentation.
memorable, and strongly supportad.) memorzhls.

Suppaorting A varisty of types of supporting materials Supporting  materials (explanations, 5 ing materials {explanations, 1 Insufficient supporting materials

Material ({explaations, examples, dlustrations, examples, statistics, amall statistics, malosis:, quotations (=xplnations, sxamples, flustrations,
statistics, aalogiss, quotations from quotations from relevant athorities) make from relavant authoritiss) make appropriate statistics, malogies, quotations from relevant
relevant authorities) make appropriate appropriate reference to information or reference to infomation or analysis that am.bmnes) make ppropriate reference
ﬁfaance t0 information oranal‘,mrhar anal‘,mrhar supports the presentation genenally supports the presentation o to: of amalysis that

ly supports the pr iblishes the prasenters credibility/ blished the prasentars credibility/zuth supports the pressntation or sstablished the
or established ﬂieprramter: credibility/ aumer', on the topic. on the topic. presanters credibility/authority on the topic.
anthority on the topic.
Some outside souress usad during the Chutside sourcss nzad during the presentation Ohitside sources nsad i presentation a2 not
All outside sources used during the presentation are accurately cited orally. are referenced,  butnotdealy cited. ozlly cited.
presentation ar accurately cited orally.
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A— Association
2 ALA

(1, Colleges and

Universities

TIDEWATER COMMUMNITY COLLEGE

From here, gg anywhere,™

CULTURAL AND SOCIAL UNDERSTANDING RUBRIC

DEFINITION

The Vipinia Community Collzge System defines a2 Pest, present, and future; desenibe their own z well
socidlly =nd cultrally competent pemen = one who = others’ pemomal eflieal systems amd valus within
posIRSsa an ZwaREnes, undemtanding,  and appreciation spcidl imstitutions; reomnize the impact that arts

of the interonnactzdnass ofthe socidl and cultorzl and humanities have upon individuals and cultures;
dimemsions within and aemss local, eoional, state moommize the role of lmpuase o social and cultural
national, and global communitis. Deges  praduates contexts; and, recommize the interdependence of

will demonstrate the ability to: assess the impact that distinctive world-wide social, sconomic, peopolitical,
social institutions have on individuals and cultures— and culteral systems.

Excerpied withpamizzicr fom Amering Oweomer omd hgroving Achivemeni: By oomd wol for [Ty PRubriz, edmed by BEml L Ehodes.

Loprn

groght 2010 by the dseciatice of dmencaz Colkges and Universities.
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INDERSTANDING VALU
for more mfomlatlon contact value@aacu.org

Capstone
4

3

Milestones

2

Benchmark
1

Enowledge
Aszzass the impact
that institutions have
on individuals and
culture—past, present,
and future.

Studentis able to articulate insights into the
impart and interelationship between all social
institutions (these mightinclude government,
education, religion, family, lmpuass or the
economy) and cultere—pazt, present, and
future. Studentis abls to catezorize these impacts
(between individual and cultural).

Studentis able to demonstrate  significant
awareness of social institutions and their
impart on individuals and culture. In
doing zo, student iz abls to identify three
ormore social institutions (these might
include govemment, education, religion,
family, lmguase orrheammm‘,J and has
demonstratad  some understanding  of the
past, present, and furmempam that theze
institutions have upon individuals and
culture.

Studentis able to demonstratz some awarmess
of social institutions and their current, past,
o future impact on individuals and culture.
In doing so, studentis able to identify at

least two social institutions (thess might
include povemment, education, religion,
family, lmguare or the sconomy) and has
demonstrated  some broad understanding

of the interconnactadness  between these
institutions and individuals or culture.

Studentis able to describe only 2

minimal awareness of social mstinitions

and their impact on culture. Student

izable to identify fewer than two

social institutions (2.2, government,

education, mligion, fmily, lanpuage,

or the economy). Student haz not

demonstrated am awareness of the current
tednesz ofs

and individuals or cultures.

Enowledge

Describes their own as
well 5 others’ personal
ethical systems and
values within social
mstitutions.

Studentis ablz to demonstrate abroad
understanding  of sthical systems. Studentis aware
of znd able to describe mumerous wspects of their
own ethical systems {2.z. moral obligations, beliefs
for human conduct, and standards for societal

o business behavior). Student demonstrates
athorough understanding of the relationship
betwaen their ethical system and social
institutions and is abls to compare their own
standards with systems espoused by others.

Studentis able to demonstrate 2 general
understanding  of ethical systems. Studentis
aware of and able to describe ssveral aspects
of their own ethical systems (2.2, moral
oblizations, beliafs for human conduct, and
standards for societal or business b._haﬂor)
Studentem demonstrate sither an
understanding  of the =lationship between
their athical system and social institutions or
beable to compare their own stmdards with
systems ssponzed by others.

Studentis able to demonstratz  some
understanding  of ethical systems. Studentis
aware of and able to deseribz one or more
apact(s) of their own sthical systems (e.g.
moral obligations, belisfs for human conduct,
and standards for societal or business behavior)
butis umable to relate thess aspects to social
institutions or compare them to systems
esponzed by others.

Studentis able to daseribe only 2
minimal awareness of athical systems.
Srudemnuable to identify any
o features of their own

i stem (2.2, moral obligations,
belisfz for human conduct, and standards
for societal or business behavior).

Skills

Pecomnize the impact
that the arts and
Iumanities have
upon individuals and
cultures.

Studentis able to aticulate abroad
understanding  of the relationship between arts
{e.z. theater music, visual) and bumanities (e.g.
lmpuare, literature, philosophy and history) and
individuals and cultures. Multiple connections
ae made between these elements.

Studentis able to dzseribe numerous
imparts that arts (2.g. thester music, visual)
or bumanities (2.z. lmguare, literature,
philosophy and history) may have upon
individuals or cultures. Smdentis able
{p.outline interconnectedness between

s aspacts ofarts’t and
culture.

Studentis able to deseribe two or fewer
imparts that arts (2.g. thester music, visual)
or bumanities (z.z. lmguase, llteraru.re
philosophy and history) may have upon
individuals or cultures.

Students are able to describe only abasic
impart that artz (2.g. theater music,
vizual) and bumanities (2.2, language,
literature, philosophy and history) have
on individuals and culteres.

Skills
Fecomnize thewls of
lampuare in social and

Students recognize therols oflmguare in social
and cultural contexts. Students ean discriminate
betwsen different aspacts of lmzuas:

Students are aware of and can deseribe the
ole oflmguare in social and cultural
contexts. Students are able to differentiate

Students are able to demonstrate aminimal
awarsnass of the =lationship betwasn 1

Students have littlz to no awarmess of
the relationship betwesn lmguase and

and coltural contexts. Student dizplays s ome

cultural contaxts. Students cannot

world-wide zocial, eco-
nomic, geo-political,
and cultural systems.

distinctive world-wide systems: social, economic,
pao-political, and cultural systems. Studentis able
to distinguish between mmid—mde )‘ptﬂ]b and

world-wide systems: social, economic, geo-
political, and cultural svsrems

economic, geo-political, or cultural.
Srudenrdupla',s some awareness of the

outline individual systems’ mterdep 2

of my two (or more) world-

Sl‘l.lﬂr_m an fing of 3apand:
the intardzpand of several world-wide | wide systems.
SyElEmS.

cultural contexts. styles m difference social setting: among commumication forms and styles m understanding  of how lmguarss adaptto differzntiats among commumication
community, in professional s°m.u2 X mumerous social ssttingz (2.2, 2t home in different social and cultural contexts {e.g. at forms or stylss in various socid settings
community, in professional s‘mm_g) home, in community, in professional setting). {e.z. athome, in commumity, in
professional settmg).
Skills Student s able to & =n imderstandi Student reormizes and d ate: Student recogmi L ofthe Studentis able to demonstrate aminimal
Recopnize the mterde- | of andizable to differentiste between the i ding of the interdapend of exiztence of one ortwo ofthe fo].lawma awareness of the existence of atleast one
pendence of distinctive | interdependence ofeach ofthe followmng three ormore of the following distmctive distinctive world-wide systems: social, of the following: distinctive world-wide

systems: social, economic, geo-political,
or cultural.
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Adsen-getyom
TIDEWATER :
COMMUNITY COLLEGE A‘ A af American

L Colleget and
From hare, go anywherg. @ Hlriversites

PERSONAL DEVELOPMENT RUBRIC

DEFINITION

The Virgimia Commueity Collepe System defines a personally developed peroa 2= ome who strives for phiysical well-
being and ematicnal maturity. TOC pradoates will dsmoastrate the ahility to devdop andior refing pereonal wellnes

poals and develop andfor enhance the knowledpe, skilk and undesstanding to make informed academic. mdal,
pemsonal, caresr, and incerperonal dedsions.

Page | 107



General Education Assessment Plan

FERSONAL DEVELOPMENT VALUE RUBRIC

Demonsrates logicl, well-
Ealanced abiity tomake social,
pemsonal, and inberpersonal
decisions.

mtemesonal decision(s) that are logicl
and demmnsrates baknced thinking
of oritical thinking and reflective
thought. Smudent considers multiple

imerpenonal deckionis) that ave no
resctionary or emtionl ot demonsirais
some balanced, logicl thinking with
critical thinking and reflecsive thougie.

imerpersmnal deciion-making that & no
emirdy resctionary or emotional. Deceions
are given some critical shinking andfor
reflective thooghe. Studemn gives little o no

Fxplanation Capstone Mib=smnes Benchmark
i 3 1 1
Penonal Wellness Studen inerprets pessonal wellnes Svadent demonsibes ability o inerpres Spadent demonsimtes an mderstanding Studer begins to demonsisse an
Demonsrates zn ahilice mitrmation in tems cf one’s own pesonal pemonal welnes informaticn in terms of of persnal wellness infoemaion and mdersanding of components of
o interpres parsonal wallnez and identifies the modificrionls) aone's owm persnnal wellnes and articulzes hegins in interpret personal wellnes pemsonal wellnes, bt may be unable
wallnes informarion, make nerresd 1o pursae personel wellnes pals. ane or more modifictionds) et zne information in terms of one's own peronal | o integee iR eems of ook own
modificrtionis), devdop peronal | Snuden: desribes making modificrionis neadad o puee personal wellnes goalis) wellness. Studen: bepins to articulre pemsonal wellnes. Seadent dos not
wallnes pralis), and mste 2 for personal wellnss and aniculzesa Soodent desribes personal weilnes: pnais) pemenal walnes poal(s) and at e one: describe personel wellness gnal{sy.
siraegy for achieving personal siraegy for achieving personal wellnes and implemens at bzt one modificaion, madification g may be nesded for
wallnes poalis). gl trat dioess naon identify 2 sratepy for pamuing goalis).
resching pemsonal wellnes poalis).
Decision-Making Sturlem deseribes sncial, personal, and Soadent desribes social, personal, and Soxdent demonsrates social, peronal, and Sturlem deseribes social, personal, and

ntemernnal decisions that zne pmcee
0 siaasions o eniirdy emotions]

and are decidad upon withoa ariticl
chinking andfor refleciive thouoghe.

he neals, valoes, and perpetives
of others in relation o sdf.

and empahy for ofher nesds, values, and
penpecives in relation msdlf. Studem
vespects the apmicns of others, even when
they differ

with snme refation oo s=if. Seadent
SprEses sme appoeriation and empathy
for other' needs, vahues, and perpartives
in refasion sdlf. Studem gives considention
in the differing opinions of others.

walidicy of others' neads, and vaboes, and
pempertives. Srudent shows litte tona
appreciation or empathy for thee neads,
walues, and perspertives of others in redation
o sdf. Seudent begins o demonsiate
anrpance of differing opnions of others.

options and mnssquences and pivs Soadent considers more than one consideration for conseqmence(s.

thomough considention for using e bes aption and pives sume mnsdeation for

option, given ateenaive option{s) and onsacquence(s) of choice.

consequEnEEl.
Amdemic and Profissional Studen: desribes thooghefil, Spadent desrihes personal, academic, or Sodent desribes personal, academic, or Student desribes consideration for
Conal-Setting comprehensive pearsonal, acdemic, profssional poalis) with depth. Plan for prafexional prelis), b pelis) may ladk pemsonal, academic, andfor profesional
Diescribes: permnal, aczdemic, andlor profsinnal goal () tha: hasa achieving pralis) is dearly desribed but darity andor compledty. Plan to achieve gnalis). Mo demonsirared plan for
andior professional poalis) correpanding raznnable, dooough plan may be inconsisent, unresonable, o goalls) is emahiihad achisving poalls) presnt.
and has developed a plan for for achieving the goalis). incompl=te.
Social and lnvierpersoaal Sturdem desribes the momplexity, Spadent demmnsrate an undersanding Soxdent desrribes the nesds, vakoes, Sturdem i ahle i oxpres the nesds,
Devedny and validiy of the needs, walos, and of the complexiy of others' needs, valles, and pesspecyives of others with sme waboes, and perspentives of others b
Demonsrates the ability o pemspentives of others in reation ol and perspectives. Sudent desribes walidity | consideration for the complexity of them. demonsraie little to no andestanding
appreriate and empathine with Sturdem demonsiraies derper appreciation of others’ nesck, vabues, and perspecives Soxdent shows syme anderznding of of the complexity or validity of them.

Sturlem: shows fivde to no underzanding
of others' nesds, values, and pengpactives
n relation so 5= Sradent may pepond
nepativedy or criticliy to differing
opinions of ohex.

Personal Idensity
IDescribes onels 25 in terms of
pemsonal identity, aspertx and
mterertions, and &2 pan of a
larger commanicy.

Studem demonstraies undersanding
of selfwith mrltiple personal identity
nterericns and S compeite of
one's soif with connetions in pesonal
entity and asperts, & well 20 lagger
Communitiss.

Soadent demmnsate undestznding
of s2if in two or more intersecions of
pemonal identity and demonsirans
complex undersranding of the connection
of 5= to a larper communizy in meore that
aone aspert of pamonal identity.

Soxdent begins i desibe persnal identiny
and it aperss, 25 well interections of

at et bwer apreces of personal idemine
Soadent demonsrates some mdersanding
of how ==if & coanected 50 2 larper
ommunity in at kst one 2pat of

Sturlen: sepreses: an mndersanding

of selfwith limited underganding of
pessonal identity and i aspects, and
shows little o no underzanding of the
ntemertions of pesnnal ety ar the
coanection of sif io 2 larger commeamity.
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Appendix D: Courses Selected for Assessment
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Courses Selected for Assessment by Learning Outcome and Cycle
Written Communication
Fall 2012 (Pilot)
BIO 142 Human Anatomy and Physiology |l
ENG 241 Survey of American Literature |
HIS 122 United States History
DMS 212 Obstetrical and Gynecological Sonography
PSY 235 Child Psychology
Fall 2014

ACQ 221 Advanced Acquisition and Procurement Management | (Not assessed: not offered fall
2014) MKT 170 Customer Service

NAS 131 Astronomy |
OCT 100 Introduction to Occupational Therapy
RAD 142 Principles of Radiographic Quality I
REL 230 Religions of the World
Fall 2017
STUDENT LEARNING
CST 110 Introduction to Communication
CST 141 Theater Appreciation |
CST 151 Film Appreciation |
ENG 111 College Composition |
ENG 112 College Composition I
ENG 125 Introduction to Literature
ENG 211 Creative Writing |

ENG 251 Survey of World Literature |
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ENG 253 Survey of African-American Literature |
GEO 220 World Regional Geography (Not assessed: no SWPs submitted)
HIS 101 History of Western Civilization |

HIS 102 History of Western Civilization Il

HIS 111 History of World Civilization |

HIS 112 History of World Civilization Il (Not assessed: no SWPs submitted)
HIS 121 United States History |

HIS 122 United States History |l

HUM 201 Survey of Western Culture |

HUM 202 Survey of Western Culture

HUM 256 Mythology in Literature and the Arts
HUM 259 Greek Mythology

NAS 125 Meteorology

NAS 130 Elements of Astronomy

PHI 101Introduction to Philosophy |

PHI 102 Introduction to Philosophy Il

PHI 220 Ethics

PHI 226 Social Ethics

PLS 130 Basics of American Politics

PLS 211 U.S. Government |

REL 210 Survey of the New Testament

REL 230 Religions of the World
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ASSIGNMENT DESIGN

AST 141 Word Processing (Microsoft Office Word)

AUT 155 Basic Automotive Engine Performance Diagnostics

BUS 260 Planning for Small Business

CRF 130 Glass Blowing |

EGR 262 Fundamental Circuits Laboratory

ESL 31 Composition |

HLT 215 Personal Stress and Stress Management

HMS 258 Case Management and Substance Abuse

IND 150 Industrial Management

MAR 120 Introduction to Ship Systems

Information Literacy

Fall 2012 (Pilot)

ART 286 Communication Arts Workshop

ART 287 Portfolio and Resume Preparation

BIO 142 Human Anatomy and Physiology Il

ECO 201 Principles of Macroeconomics

ENG 241 Survey of American Literature |

HIS 122 United States History Il

NUR 255 Nursing Organization and Management

Fall 2014

IDS 245 Computer-Aided Drafting for Interior Designers

ITE 119 Information Literacy

MDL 225 Clinical Hematology I
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MKT 100 Principles of Marketing
SOC 201 Introduction to Sociology |

Critical Thinking

Spring 2013 (Pilot)
ENG 210 Advanced Composition
GOL 112 Oceanography Il
HIS 112 History of World Civilization Il
ITN 260 Network Security Basics

Spring 2014
ADJ 201 Criminology
DMS 207 Sectional Anatomy
EMS 111 Emergency Medical Technician - Basic
ENG 112 College Composition I
HIM 230 Information Systems and Technology in Health Care
HIS 142 African American History I
RTH 290 Coordinated Internship in Respiratory Therapy

Fall 2016
STUDENT LEARNING
ART 101 History and Appreciation of Art |
ART 102 History and Appreciation of Art Il (Not assessed: no SWPs submitted)
ART 201 History of Art |
BIO 102 General Biology Il
BIO 141 Human Anatomy and Physiology |

BIO 142 Human Anatomy and Physiology |l
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CST 100 Principles of Public Speaking

CST 110 Introduction to Communication

CST 141 Theater Appreciation

ECO 120 Survey of Economics

ECO 201 Principles of Macroeconomics

ECO 202 Principles of Microeconomics

ENG 111 College Composition |

ENG 112 College Composition Il

ENG 125 Introduction to Literature

ENG 211 Creative Writing |

ENG 241 Survey of American Literature |

ENG 251 Survey of World Literature |

GEO 220 World Regional Geography (Not assessed: no SWPs submitted)
HIS 101 History of Western Civilization |

HIS 102 History of Western Civilization Il

HIS 111 History of World Civilization |

HIS 112 History of World Civilization I

HIS 121 United States History |

HIS 122 United States History Il

HUM 201 Survey of Western Culture |

HUM 256 Mythology in Literature and the Arts
HUM 259 Greek Mythology

HUM 260 Survey of Twentieth-Century Culture

MUS 121 Music Appreciation |
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NAS 125 Meteorology
NAS 130 Elements of Astronomy
PHI 101 Introduction to Philosophy
PHI 111 Logic |
PHI 220 Ethics
PHI 226 Social Ethics
PLS 130 Basics of American Politics
PLS 211 U.S. Government |
SSC 210 Introduction to Women'’s Studies
ASSIGNMENT DESIGN
BUS 100 Introduction to Business
BUS 216Probability and Statistics for Business and Economics
BUS 220 Introduction to Business Statistics
CAD 140 Technical Drawing
CIV 259 Virginia Coordinate Systems (Not assessed: no assignment instructions submitted)
EGR 110 Engineering Graphics
ELE 229 Troubleshooting and Maintenance of Electrical Systems
ETR 148 Amplifiers and Integrated Circuits
HLT 261 Basic Pharmacy | (Not assessed: no assignment instructions submitted)
LGL 225 Estate Planning and Probate
Quantitative Reasoning
Spring 2013 (Pilot)
ACC 212 Principles of Accounting Il

CHM 112 College Chemistry Il
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EGR 245 Engineering Mechanics - Dynamics
MTH 157 Elementary Statistics
MTH 270 Applied Calculus
RAD 205 Radiation Protection and Radiobiology
Spring 2015
AUT 169 Automotive Diagnostics IV
BUS 280 Introduction to International Business
CAD 202 Computer-Aided Drafting and Design Il
CSC 215 Advanced Computer Organization (Not assessed: no SWPs submitted)
FIN 215 Financial Management
MTH 164 Precalculus II
PHY 100 Elements of Physics
Scientific Reasoning
Spring 2013 (Pilot)
ADJ 234 Terrorism and Counter-Terrorism
ARC 133 Construction Methodology and Procedures |
BIO 102 General Biology Il
EMS 211 Operations
PSY 255 Psychological Aspects of Criminal Behavior
Spring 2015
BIO 150 Introductory Microbiology
CHM 241 Organic Chemistry |
EGR 140 Engineering Mechanics — Statics

MEC 132 Mechanics Il — Strength of Materials for EGR Tech
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PSY 232 Life Span Human Development Il
PTH 122 Therapeutic Procedures Il
Spring 2017
STUDENT LEARNING
BIO 101 General Biology |
BIO 102 General Biology Il
BIO 142 General Anatomy and Physiology Il
CHM 111 College Chemistry |
CHM 112 College Chemistry Il
GEO 210 People and the Land: Introduction to Cultural Geography
GOL 105 Physical Geology
GOL 106 Historical Geology
GOL 110 Earth Science
GOL 111 Oceanography |
GOL 112 Oceanography I
NAS 131 Astronomy |
NAS 132 Astronomy |l
PHY 201 General College Physics | (Not assessed: no SWPs submitted)
PHY 202 General College Physics Il
PHY 241 University Physics |
PHY 242 University Physics Il
PSY 200 Principles of Psychology
PSY 201 Introduction to Psychology |

PSY 202 Introduction to Psychology Il
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ASSIGNMENT DESIGN

ARC 133 Construction Methodology and Procedures | (Not assessed: competency
incorrectly identified on Course Outline)

CIV 230 Civil Constructions Materials

DMS 208 Ultrasound Physics and Instrumentation | (Not assessed: assignment instructions
received after deadline)

EMS 255 Concepts in Critical Care
FNS 121 Anatomy for Funeral Service
IND 137 Team Concepts and Problem Solving

ITN 260 Network Security Basics (Not assessed: competency incorrectly identified on Course
Outline)

LGL 216 Trial Preparation and Discovery Practice (Not assessed: no assignment instructions
submitted)

NAS 2 Foundations of Life Science
NUR 130 Physical Assessment and Basic Pharmacology
Oral Communication
Fall 2013 (Pilot)
CST 100 Principles of Public Speaking
Fall 2015
STUDENT LEARNING
CST 100 Principles of Public Speaking
CST 141 Theater Appreciation |
PLS 130 Basics of American Politics
PLS 211 U.S. Government |
ASSIGNMENT DESIGN

AST 205 Business Communications
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BUS 100 Introduction to Business (Not assessed: no assignment instructions submitted)
CHD 146 Math, Science, and Social Studies for Children

ESL 33 Oral Communication |

FRE 101 Beginning French |

ITD 210 Web Page Design |l

NUR 201 Psychiatric Nursing

SPA 101 Beginning Spanish |

SPA 201 Beginning Spanish

WEL 124 Shielded Metal Arc Welding (Advanced) (Not assessed: no assignment
instructions submitted)

Cultural and Social Understanding

Fall 2013 (Pilot)
EMS 201 EMS Professional Development
GEO 210 People and the Land: Introduction to Cultural Geography
HUM 260 Survey of Twentieth-Century Culture
PHI 226 Social Ethics
PTH 210 Psychological Aspects of Therapy
SSC 210 Introduction to Women'’s Studies

Fall 2015
STUDENT LEARNING
ART 201 History of Art |
ENG 125 Introduction to Literature
ENG 241 Survey of American Literature |
HIS 101 History of Western Civilization |

HIS 111 History of World Civilization |
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HIS 112 History of World Civilization Il

HIS 121 United States History |

HIS 122 United State History Il

MUS 121 Music Appreciation |

MUS 122 Music Appreciation Il

PSY 215 Abnormal Psychology

PSY 230 Developmental Psychology

REL 210 Survey of the New Testament (Not assessed: no SWPs submitted)
REL 230 Religions of the World

SOC 201 Introduction to Sociology |

SOC 202 Introduction to Sociology Il

SSC 210 Introduction to Women'’s Studies
ASSIGNMENT DESIGN

HIS 155 Life in Colonial Virginia

HLT 110 Concepts of Personal and Community Health

HMS 100 Introduction to Human Services (Not assessed: no assignment instructions
submitted)

HMS 258 Case Management and Substance Abuse (Not assessed: no assignment
instructions submitted)

PBS 265 Interviewing

PED 171 Ballroom Dance |

PSY 255 Psychological Aspects of Criminal Behavior
PTH 151 Musculoskeletal Structure and Function
PTH 226 Therapeutic Exercise

SDV 101 Orientation to Health Care
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Personal Development

Spring 2014 (Pilot)
CST 126 Interpersonal Communication
HLT 116 Introduction to Personal Wellness Concepts
HTL 215 Personal Stress and Stress Management
SDV 100 College Success Skills
SDV 108 College Survival Skills

Spring 2016
STUDENT LEARNING
HUM 246 Creative Thinking
PSY 200 Principles of Psychology
PSY 201 Introduction to Psychology |
PSY 202 Introduction to Psychology Il
PSY 216 Social Psychology
ASSIGNMENT DESIGN
AST 271 Medical Office Procedures
CRF 130 Glass Blowing |
HLT 143 Medical Terminology
HLT 200 Human Sexuality
MUS 163 Guitar Theory and Practice
OCT 206 Dyadic and Group Dynamics
PED 109 Yoga
PSY 105 Psychology of Personal Adjustment

SDV 108 College Survival Skills
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WEL 170 Maritime Shielded Metal Arc Fillet Welding (SMAW 1)
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Appendix E: Student Learning Data Analyses
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Written Communication Fall 2012 Assessment Results

Context of and Purpose for Writing
Score Frequency Capstone Achievement %
g
3
= Clless than 2
=» -
B2 or More
L
#f’fs’?,y‘,m”fq"f +
Rubric Score (n=50, Mean=2.21, Std Dev=0.90)
Transfer: n=27, Mean=2.13, Std Dev=0.72
Career & Technical: n=23, Mean=2.30, S5td Dev=1.08
Content Development
Score Frequency Capstone Achievement %
13
14
g u
10
8
§ 6 3 .
4 2
- [Less than 2
* g SN ,,-. Ly g m2
or More
FSF PP AP P
Rubric Score (n=50, Mean=1.86, Std Dev=0.85)
Transfer: n=27, Mean=181, Std Dev=0.80
Career & Technical: n=23, Mean=1.91, 5td Dev=0.93
Genre and Disciplinary Conventions
Score Frequency Capstone Achievement %
13
14
12
10
x 8
; 6
33 1 [lLess than 2
» 0 0 X /, - !
B2 or More
aF P »
TSP ED DRSPS
Rubric Score (n=49, Mean=1.94, Std Dev=0.77)
Transfer: n=27, Mean=198, Std Dev=0.67
Career & Technical: n=22, M 1.89, Std Dev=0.89
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General Education Assessment Plan

Written Communication Fall 2012 Assessment Results

#of Work Products

Sources and Evidence

Score Frequency

Capstone Achievement %

Rubric 5core (n=50, Mean=1.85, 5td Dev=0.83)
Transfer: n=27, Mean=1.78, 52d Dex=0.75
Caresr & Technical: n=23, Mean=1.93, 5td Dew=0.52

[ Less than 2
W 2 or More
O T T T T,
A oF pd B AR AR AR AR
oF & AT A A
Rubric Score [n=28, Mean=1.73, 5td Dev=1.02}
Transfer: n=16, Mean=1.81, 5td Dev=1.15
Career & Technical: n=12, Mean=1.63, 5td Dev=0.86
Control of Syntax and Mechanics
Capstone Achievement %
;
=
s OLess than 2
=
M 2 or More
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General Education Assessment Plan

Information Literacy Fall 2012 Assessment Results

Determine the Extent of Information Needed

Capstone Achievement %
i 12
10
s
; [3
4
. 2 OLess than 2
- 9
M 2 or More
SEPIP PSP
Rubwic Score (n=33, Mean=2 43, Std Deve0.84)
Transfer: nul9, Meanal 55, Sed Deve0 64
Career & Technical: n=14, Mean=2.39, Std Dev=1.08
Access the Needed Information
Score Frequency Capstone Achievement %
20
15
; 10
SUs I - Dtess than 2
- o 2 > < i . -
W2 or More
FSPIPIPIP P
Rubeic Score (w25, Mesn1 98, Sad Deve0.73)
Transfer: n=16, Mean=2 00, Sed Deve=0 82
Career & Technical: n=9, Mean=194, Sud Dev=0.58
Evaluate Information and Sources Critically
Score Frequency Capstone Achievement %
20
15
10 Aorgargind.
4 5 1 OLess than 2
. e 2 or More
FP

CEP PP
Rubric Score (27, Mesns1 67, Sed Devs0.78)

TYransfer: n=17, Mean=1.71, Sod Dev=0 81
Gareer & Technical: #2120, Mean=1.60, Sad Dev=0.77
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General Education Assessment Plan

Information Literacy Fall 2012 Assessment Results

Use Information Effectively to Accomplish a Specific Purpose

Score Frequency

Capstone Achievement B

CSP ISP DPE P
Rubric Scors [n=27, Menn=1 78, Sid Dev=0 35)

Transfier: n=18, Mean=183, ftd Dev=0.B4
Career & Techniclh: r=9, Mean=167, Std Dev=0.90

12

g 1o

E

g E

4 F1
1
EES | NN FE et
- or kMore:
fﬁjq"‘fﬁ_ﬁ'ﬂ-ﬂ:’* +
Rubric Score (n=32, Mean=2.09, Std Dev=0L§7]
Transfer: n=11, Mean=2.17, ftd Dev=0.68
Career & Technicat n=11, Mesn=1.93, 3ed Dev=1.19
Access and Use Information Ethically and Legally
Capstone Achievemsnt %

20

i 15

; e
el : OLess than 2

= g
H?Z or More
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General Education Assessment Plan

Critical Thinking Spring 2013 Assessment Results

Explanation of Issues
Score Frequency Capstone Achievement %
O Less than 2
B 2 or More
Rubric Soore [n=56, Mean=1.58, 5td Dev=0.72)
Transfer: n=36, Mean=2.02, 5td Dev=0.T9
Career & Technical: n=20, Mean=1.91, 5td Dev=0.57
Evidence
Score Frequency Capstone Achievement %
O Less than 2
B 2 or More
* o
& st» A R “aq’ P
Rubric Score [n=52, Mean=1.67, 5td Dev=0.63)
Transfer: =35, Mean=1.57, Std Dev=0.58
Caresr & Technical: n=17, Mean=1.87, 5td Dev=0.69
Influence of Context and Assumptions
Score Frequency Capstone Achievement %
15
10
£
s O Less than 2
*
| 2 or More
- s
4‘;}1’6}?., Kl -'u*"“',;pr ﬂf,;f"’g'?
Rubric Score (n=50, Mean=1.27, Std Dev=0_74)
Transfer: n=32, Mean=1.1E. 5td Dew=0.66
Career & Technical: n=18, Mean=1_44 S5td Dev=0.87
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General Education Assessment Plan

Critical Thinking Spring 2013 Assessment Results

Student's Position - Perspective, Thesis/Hypothesis

L R D L I B
- T L A S
AR L R R,
Rubric Score [n=19, Mean=1.43, 5td Dev=0.75)
Transfer: n=12, Mean=1.126, Std Dev=0.73
Career & Technical: n=7, Mean=1.71, 5td Dew=0.76

Score Freguency Capstone Achievement %
25
0
£ 35
£
% 5 O Less than 2
bl |
B 2 or More
L T - T S S b
AF of o aF 8@ oF 92 o .
W W v ""1"?}9"
Rubric Score [n=53, Mcan=1.41, Std Dev=0.79)
Transfer: n=34, Mean=1.21, 5td Dew=0.60
Caresr & Technical- =189, Mezn=1_77, S5td De=097
Conclusions and Related Outcomes
Score Frequency Capstone Achievement %
5 20
15
£
: 10
E
k- O Less than 2
= 0
B 2 or More
oaboEm B8 k& koo K
N U Y L L N L T
'-‘Pw‘:l "r‘:'.l "n-,.bh "'J,;.l
Rubric Score [n=56, Mean=1.56, Std Dev=0.71)
Transfer: n=36, Mean=1.46, 5td Dew=0067
Career & Technical: n=20, Mean=1.74, Std Dew=0.76
Solving Problems
Score Frequency Capstone Achievement %
E 40
30
&
§ 0
E i 0O Less than 2
= g
B 2 or More
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General Education Assessment Plan

Quantitative Reasoning Spring 2013 Assessment Results

Interpretation
Score Frequency Capstone Achievement %
E
-]
- [ Less than 2
a
GO T - T T T T T B2 or More
& A S
Sl AT
Rubric Score [n=30, Mean=1.77, Std Dew=0.94}
Transfer: =17, Mean=1.59, 5td Dev=0.87
Career & Techmiczl: n=13, Mean=2.00, 55d Dev=1.00
Representation
Capstone Achievement %
12
10
B
=
2
% 2 O Less than 2
e B 2 or More
or
ar or "’:»*@n*m?m?'@.,a"
o NG A A
Rubric Score [n=42, Mean=2.02, Std Dev=0.57)
Transfer: n=24, Mean=1.99, 5td Dev=0.54
Career &Technical: n=1E. Mean=2.06, 5sd Dex=0.53
Calculation
Score Freguency Capstone Achievement %
O Less than 2
B 2 or More
Rubric Score [n=44, Mean=2.33, Std Dev=0.74)
Transfer: n=27, Mean=2.30, 5td Dex=0.65
Career &Technical: n=17, Mean=2.38, 5td Dev=0.88
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General Education Assessment Plan

Quantitative Reasoning Spring 2013 Assessment Results

Application/Analysis
Score Frequency Capstone Achievement %
g
s O Less than 2
=
W 2 or More
I T T - .
FP S S N S L
S O
Rubric Score [n=38, Mean=1.52, Std Dev=0.93)
Transfer: n=21, Mean=1.81, S5id Dev=1.07
Career &Technical: n=17, Mean=1.82, 5td Dev=092
Assumptions
Score Frequency Capstone Achievement %
40
i
; 0
T He O Less than 2
=0 W 2 or M
ol S T T T T T T or lMiore
) EL - SR T L
S
Rubric Score [n=11, Mean=1.59, Std Dev=1.11)
Transfer: n=4, Mezn=1 38, 5td Dev=0.85
Career BTedhnical: n=7, Mean=1.71, 5td Dev=1.25
Communication
Score Frequency Capstone Achievement %
30
5
& 20
15
£
£ 5 OLess than 2
= W2 or M
BooE B B B b5 b5 or More
VL L S G LN E Sl S
S A
Rubric Score [n=21, Mean=2.13, Std Dev=0.91)
Transfer: n=E. Mezn=104 5td Dev=0.73
Career &Technical: n=13, Mean=2126, 5td Dev=1.01
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General Education Assessment Plan

Scientific Reasoning Spring 2013 Assessment Results

Argument or Topic Selection

Rubric Score (n=24, Mean=1.81, 5td Dew=1.05)
Transfer: n=1E, Mean=1.E3, 5td Dev=1.06
Carear & Technical: n=6. Mean=1.75, 5¢d Dev=1.13

Score Frequency Capstone Achievement %
a 20
is
; 10
% = 0O Less than 2
=0 E2orM
or More
S,"? P oo R B kB Lk ,‘Jﬁ{:}h
o & A G
Rubric Score (n=29, Mean=1.78, 5td Dev=0.81)
Transfer: n=21, Mean=1 69, 5td Dev=0.81
Career & Technical: n=E, Mean=2.00, 5td Dew=0.E0
Existing Knowledge, Research and /or Views
Score Frequency Capstone Achievement %
5 0
15
-
§ 10
= < O Less than 2
"o 2orM
| 2 or More
‘{-F' P N N, P TN L
ST T T
Rubric Score (n=29, Mean=1.41, 5td Dev=0.77)
Transfer: n=30, Mesn=1 48 5td Dev=0.70
Career & Technical: n=08, Mean=1.2E, 5td Dew=0.04
Methodology
Score Frequency Capstone Achievement %
25
20
15
Ed
; 10
w5 5 O Less than 2
a 0
B 2 or More
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General Education Assessment Plan

Scientific Reasoning Spring 2013 Assessment Results

Analysis
Capstone Achievement %
s 20
15
&
i 10
5 OLess than 2
=0 B 2 or More
o
W 99 >, q\ >, i s”,;»’ +
Rubric Score (n=29, Mean=1.62, Std Dev=0.81)
Transfer: n=22, Mean=1.64, 5td Dev=0.83
Career & Technical: n=7, Mean=1.57, Std Dev=0.79
Conclusions, Limitations and Implications
Score Frequency Capstone Achievement %
20
g 20
15
5 10 8—
- e 45
s 10 0 [ Less than 2
= 9
| T I B 2 or More
0999\ t»i 'x"',;w“"»ﬁo? <
Rubric Score (=29, Mean=1.33, Std Dev=0.78)
Transfer: n=20, Mean=1.41, Std Dev=0.77
Career & Technicak n=9, Mean=1.17, Std Dev=0.83
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General Education Assessment Plan

Oral Communication Summer 2013 Assessment Results

Organization
Score Frequency Capstone Achievement %
10
8
&
; a
w 2 O Less than 2
L]
W W B 2 or More
‘*:f“ﬁ” "”H"’{"ﬁgf el ‘,:’ ?
Rubric Score (n=33, Avg Score=2.06, Std Dev=0.75)
Transfer: =26, Mean=2.08, 5td Dev=0.78
Career & Technical: n=7, Mean=1.9E, 5td Dev=0.70
Language
Score Frequency Capstone Achievement %
g 12
pii]
8
]
£,
5 2 O Less than 2
@ g =
ook o W3 'J" LI 2 or Maore
3 N ,
ﬁa '5-_| b ".! ,,;;I' 51' ,H‘E:I' 7
Rubric Score (n=33, Avg Score=2.12, Std Dew=0.56)
Transfer: n=26. Mean=2_20, 5td Dev=0.53
Career & Technical: n=7, Mean=1.83, 5td Dev=0.36
Delivery
Capstone Achievement %
g 12
10
]
<]
L
B 2 O Less than 2
.,l 2 or More
& w“ ﬁu g*f-’ Y ":fﬁ ,,'a
Rubric 5core (n=33, Avg S5core=1.81, 5td Dev=0.70)
Transfer: n=26, Mean=1_E2, 5td Dev=0.74
Career & Technical: n=7, Mean=1.76, 5td Dev=0.58
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General Education Assessment Plan

Oral Communication Summer 2013 Assessment Results

Central Message

=
=]

o of Work Products

L=T0 I - < ]

T . N S - PN
- LA - i, 4
'aph‘_ﬁ‘b'\,\:f "I.-,;_')’ "”-1;-"’
Rubsric Score (n=33, Avg Score=2.21, Std Dev=0.69)
Transfer: n=26, Mean=2_18, 5td Dew=0.75
Career & Technical: n=7, Mean=2.31, 5td Dev=0.47

Capstone Achievement %

OLess than 2
2 or Maore

Supporting

Material

=
(=]

o of Work Products

L= I - < ]

Score Frequency

s

&? il ] [ r\? A Ay g;?’ _r&,lh
QIRIQI"'P b &_.-H ¥ ,P""'.l' ‘b‘H

Rubric Score (n=33, Avg Score=1.75, Std Dev=0.93)
Transfer: n=26. Mean=1E7, 5td Dew=093
Career & Technical: =7, Mean=1.2%, 5td Dew=0.E3

Capstone Achievement %

Page | 135




General Education Assessment Plan

Cultural and Social Understandin

g Fall 2013 Assessment Results

KEnowledge

[Assess the impact that institutions have on individuoals and culture)

Score Frequency

Rubric S5core [n=38, Avg Soore=1.43, 5td Dev=0.57)
Trarsfer: n=19, Mean=1.40, 5:d Dev=0.64
Career & Technical: =19, Mean=1.38, 5td Dev=0.50

Capstone Achievement %

OLess than 2
H2 or Maore

Knowledge

[Describes their own as well as others' p

ersonal ethical systems and values)

Score Frequency

"

L
¥

‘ﬂ?‘ L. | _..‘_'." " AF o)
o Y A
Rubric Score [n=31, Avg Score=1_B0, Std Dewv=0.54)
Transfer: n=17, Mean=1.72, Std Dew=0.67
Career & Technicalz n=14, Mean=1.89, 5td Deyv=0. 34

Capstone Achievement %

OLess than 2

2 or Maore

Skill

5

[Recognize the impact that arts and humanities have upon individuals and cultures)

Score Frequency

i of Work Products

o BB 8E 3

[
Ry
oF G N A

Rubric 5core (n=12, Avg Score=1.18, 5td Dev=0.53)
Transfer: n=8, Mean=1.13, Std Dew=0.62
Career & Technical: n=4, Mean=1.29, 5td Dev=0.58

Capstone Achievement %

OLess than 2

B2 or More
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General Education Assessment Plan

Cultural and Social Understanding Fall 2013 Assessment Results

Skills

(Recognize the role of language in social and cultural contexts)

Score Frequency

o Wk Proxducts
o BB B2E B

oLk L - Y e
- 'a:a“‘?;:p T-s“:j:\ "’n-'qu ke %.“:‘ #

Rubric Score (n=9, Avg Score=1.28, Std Dew=037})
Transfer: n=2, Mean=1.50, S5td Dev=0.71
Career & Technical: n=7, Mean=1.21, 5:d Deyv=0.28

Capstone Achievement %
| OLess than 2
B8O I 2 or More

Skills

[Recognize interdependence of world-wide social, economic, geo-political, and cultural systenus)

Score Frequency

i1 10

i of Work Produsts
ewbs hBHB

e T R, R - R .

b S T L. VU R
ﬂaf;’ LA - B P

Rubric Score (n=27, Avwg Score=1.41, Std Dew=0.38)
Transfer: n=13, Mean=1.45, 5td Dev=0.43

Career & Technical: n=14, Mean=1.38, 5td Dew=0.33

Capstone Achievement %
OLess than 2
El% W2 ar More
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General Education Assessment Plan

Personal Development Spring 2014 Assessment Results

Personal Wellness

Score Frequency

Y1 | e

vl i 1.
*"@’ff‘» i -‘:"5"”-3’*,,:5 +

Rubric Score (n=43, Avg Score=1.76, Std Dev=0.64)
Transfer: n=25, Mean=1.74, 5:d Dev=0.64
Career & Technical- n=18, Mean=1.79, 5td Dev=0.66

cwbhBhH

# of Work Produds

Capstone Achievement %

O Less than 2

W 2 or Mare

Decision-Making

Score Frequency

Capstone Achievement %

20
- = g 9
;1: o ll m— o O O Less than 2
35 than
B 2 or Maore
i q TP . T 1-
& ".f "PT ‘;p- "‘.i' 'i:l'
Rubric Score (n=45, Avg Score=1_86, 5td Dew=0.62)
Transfer: n=28, Mean=1.79, 5:d Dev=0.52
Career & Technical: n=17, Mean=1.96, 5td Dev=0.75
Academic and Professional Goal-Setting
Score Frequency Capstone Achievement %
O Less than 2
= 2 or More
I T T T
&?P?':vw-:h-ﬂ.-ﬁ*r.p
of N A W e

Rubric Soore |n=41, Avg Soore=1.86, Std Dew=0_77)
Transfer: n=24, Mean=1.93, 5td Dev=0.76
Career & Technical n=17, Mean=1.75, 55d Dev=0.50
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General Education Assessment Plan

Personal Development Spring 2014 Assessment Results

Social and Interpersonal Development

Score Frequency Capstone Achievement %
25
20
£ 15
; julli ]
' 2 O Less than 2
- L B 2 or Mo
or More
*.
LR
Rubric Score (n=29, Avg Score=1.55, 5td Dev=0.87)
Transfer: =16, Mean=1.50, 5td Dev=1.05
Career & Technical: n=13, Mean=1.60, Std Dev=0.61
Personal Identity
Score Frequency Capstone Achievement %
g 25
i 20
15 == 11 4p
; julli ] l l
2
5 I o o O Less than 2
E o - '.' o
H 2 or More
= 2 T h
& ":.9 g t:r P _;;,3' -+
Rubric Score {n:ii, Bwg Score=1.60, 5td Dev=0.64)
Transfer: n=24, Mean=1.56, 5td Dev=073
Career & Technical: n=14, Mean=1.67, 5td Dev=0.46
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General Education Assessment Plan

Critical Thinking Spring 2014 Assessment Results

Explanation of Issues

aunbhBHEH

# of Work Products

Ll 3 ] B T L] L3 .ﬁ L
) Ea- . L . Y %
q’;’ﬁf"»{-f L
Rubric Score [n=94, Avg Score=1 81, 5td Dev=0.73)
Transfer: n=52, Mean=1.81, 5id Dev=0.69
Career & Technical- n=42, Mean=1.E1, 5td Dev=0.78

Capstone Achievement %

O Less than 2

M 2 or Mare

Rubric Score (n=040, Avg Score=1.39, 5td Dew=0.64)
Transfer: n=51, Mean=1.36, S5td Dev=0.56
Career & Technical: n=39, Mean=1.42, 5td Dev=0.73

Evidence
Score Frequency Capstone Achievement %
35
]
=1 22
- 20 13
; ﬁ' 3 = ] 4 4
5 oo O Less than 2
:ls o = ] ' . . — - 651%
2 or More
L. I T - .
2 o 5P ad AR 4@ 2R 3
Sl
Rubric Score [n=87, Avg 5core=164, 5td Dev=0.68)
Transfer: n=49, Mean=1.64, 5td Dey=0.56
Career & Technical: n=38, Mean=1.64, Std Dev=0.81
Influence of Context and Assumptions
Score Frequency Capstone Achievement %
g 40
35
30
25
= 20
g 15
E 1‘5‘ O Less than 2
o T
H 2 or More
- . - ] aF a2 L
o L L v .
o W g i .
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General Education Assessment Plan

Critical Thinking Spring 2014 Assessment Results

Student's Position - Perspective, Thesis/Hypothesis

i of Work Products

anESRENEHE

Score Frequency

LU TN Y L R . I
R A A

Rubric 5core (n=94, Avg Score=138, 5td Dev=10.656)
Transfer: n=52, Mean=1.33, 5td Dev=0.57

Career & Technical: n=42, Mean=1.45, 5td Dev=0.75

Capstone Achievement %
O Less than 2
TR H 2 or More

Conclusions and Related Outcomes

L L
R L L
"I-H < “:"
Rubric Score (n=56, Avg Score=1.43, 5td Dev=10.76)
Transfer: n=37, Mean=1.34, Std Dev=0.71
Caresr & Technical: n=28, Mean=1.56, 5td Dev=0.E1

oL LB kB
< B o
w“" R ,:_'f b

Score Frequency Capstone Achievement %

§ 35

30

25

20
§ 15

10
% 5 O Less than 2
a 0

W 2 or Mare
Rubric Score {n=84, Avg Score=1.52, 5td Dev=0.63)
Transfer: n=52, Mean=1.46, Std Dev=04E
Career & Technical: n=42, Mean=1.58, 5td Dev=0.78
Solving Problems
Score Frequency Capstone Achievement %

35

30

25
= 2
; 15

10
% 5 O Less than 2
-

L Ta% B 2 or Maore
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General Education Assessment Plan

Written Comnmnication Fall 2014 Assessment Results

Context of and Purpose for Writing
Score Fregquenoy Capstone Achiewsment %
B 30
=)
P
E 13
i
I O L= ten 2
- O - =
H 2 or ko=
||..
“-‘F-ff “" "&'FJ"’ o iy e
Eubric Score (=35, Mean=2 13 Std Dew=0E3)
Trarcfer: reLd, Meare=2.12, S3d Dev=0LBE
Career & Technical a=42, Mear=2 81 S5 De=00E5
Content Development
Score Fregquenoy Capstone Achiewsment %
ELE)
B 30
: = -
fria]
1% 43 b - 8
£ w
= 3 O L=z team 2
w 0
H 2 or kMors
ok - LI T
& Uﬂ-'u.pﬂ' ﬂ:‘,{;‘{k 1'1"',1;!'“? ':""‘_Hﬁ 7
Eubric Soore [, Mean=20%, Std Dew=0ET)
Trarcfer: =52, Meare= 1E7, S3d Dev=08T
Carser & Technical =43 Meoan=2 26 Std De=0.73
Genre and Disciplinary Conventions
Score Frequency Capstone Achievement %
o
23
o
13
§ o
= | 0O Li=ss than 2
=0 B I or Mo
or
SEPIIIP IS
L] W
Hubric Score (==95% Mean=1 98, Sd Dev=0E4)
Transfer: reLS, WMean=1E3, Std Dey=0.53
Carssr & Technical: =43, Maan=0L1T, S Dee=0.T8
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General Education Assessment Plan

Written Communication Fall 2014 Assessment Results

Sources and Evidence

it of Work Products

enwsnBHE

Score Frequency

\a N )
oF o* ‘-P t~.- ’f",.;_-f'” SR

Rubric Score [n=72, Mean=1.94, 5td Dev=0.83)
Transfer: n=41, Mean=1.81, 5td Dev=0.92
career & Technical: n=31, Mean=2.10, 5td Dev=0.82

Capstone Achievement %

OLess than 2

B2 or More

Control of Syntax and Mechanics

it of Work Products

enwsnBHE

Score Frequency

26

s L ¢: L
Qz‘q“o?{'t?'\.mﬁ?*w +
A i-5
Rubric Score [n=95, Mean=2.09, 5td Dev=0.76)
Transfer: n=53, Mean=1.96, 5td Dev=0.82
career & Technical: n=42, Mean=2.235, 5td Dev=0.64

Capstone Achievement %

OLess than 2

B2 or More
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General Education Assessment Plan

Information Literacy Fall 2014 Assessment Results

Determine the Extent of Information Needed

# od Wark Fradicn
cubhREEE

Score Fregquency

Capstone Achiewvement 3%

T F X F DG

Bubriz Soore [m=55, Mearr=1 52, Std Dev=0 69
Trarmfe =24, Mear=1.57, S84 Dew=0 8T
Carser & Technical: 7=21, Meas=1.45 15 De=i.T3

[ Lee=zs e 2
B2 or hion=
L 4
& l:F,gF *\.J*;‘P 'sﬂ"',,?"'? o +.=':" +
Eubric Scom |r=td, Maan=2.01, S8 Dev=-0L80]
Trarmfer i3, Mear=21 12, Std Dev=( 75
Carser & Technical: 7=25 Mean=1.E5 Wd Dee=0 52
Access the Needed Information
Score Frequency Capstone Achievement %
# 30
3
HE
s
£
= 3 O L= tham 2
w 0
o B2 or kions
*?nn'h'gp el ';c"'?'sﬂ",,;g#wv 5
Eubrc Scom |r=fd, Maan=1 88, 51 Dew=0.7T]
Tramifer: redl, Mear=20H, 9 Dey=ll 7%
Caresr & Technical: a=27 Wean=15%8_ Sd Dew=0 77
Evaluate Information and Sources Critically
Score Frequency Capstone Achievement %
£
? 30
3
fra]
; 1%
" 12 O Lessthan 2
- a 7%
H 2 or More
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General Education Assessment Plan

Information Literacy Fall 2014 Assessment Results

Use Information Effectively to Accomplish a Specific Purpose

dafWak Badudn

e BEHBH &

Rubric S [n=55, Mems=1_31, 2d Daw=0.12]
Tramafer- =34, Mean=1.30, Sid De=0.T3
Carenr & Tedhnical: =19, Meare=1 .05, Sid Dew=ll 55

Score Frequency Capstone Achievement %
33
30
2
20
; 13
0
3 3 5= I [ Lass than 2
B Z o Moz
A gt w® aF ad A aP aF a7 *
':l-ﬂ':lt? b "'r'w €+ 1“1: W _':l'
Hubric Scorm [n=58, Mems=1_59, Sad Dew=0. 73]
Tramader: n=i7, Mean=1 88, Std Deve0. 75
Carver & Tecbnical: 21, Meare140, Sid Dev={12%
Access and Use Information Ethically and Legally
Score Frequency Capstone Achievement %

| 0 Li=ss than 2
::"\\. m’ W2 haore
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Quantitative Reasoning Spring 2015 Assessment Results
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Quantitative Reasoning Spring 2015 Assessment Results

Application/Analysis
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Scientific Reasoning Spring 2015 Assessment Results

Argument or Topic Selection
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Scientific Reasoning Spring 2015 Assessment Results
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Oral Communication Fall 2015 Student Learning Results
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Oral Communication Fall 2015 Student Learning Results
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Cultural and Social Understanding Fall 2015 Student Learning Results
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Cultural and Social Understanding Fall 2015 Student Learning Results
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Personal Development Spring 2016 Student Learning Results
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Personal Development Spring 2016 Student Learning Results

Social and Interpersonal Development
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Critical Thinking Fall 2016 Stadent Learning Resules
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Critical Thinkieg Fall 2016 Student Learming Results
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Scientific Reasoning Spring 2017 Student Learning Results
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Scientific Reasoning Spring 2017 Student Learning Results
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Written Communication Fall 2017 Student Learning Results
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Written Communication Fall 2017 Student Learning Results

Sources and Evidence
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Oral Commumication Fall 2015 Assignment Design Results
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Oral Commmmication Fall 2015 Assignment Design Results
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Cultural and Social Understanding Fall 2015 Assignment Design Results
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Cultural and Socal Understanding Fall 2015 Assignment Design Results
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Personal Development Spring 2016 Assignment Design Results
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Personal Development Spring 2016 Assignment Design Results
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Critical Thinking Fall 2016 Assignasent Design Resules
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Critical Thinking Fall 2016 Assignasent Design Results
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Scientific Reasoning Spring 2017 Assignment Design Results
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Written Communication Fall 2017 Assignment Design Results
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Appendix G: Number of Courses Supporting Each Competency
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Number of Courses Supporting Each Competency

Competency Fall 2013 Fall 2015 Fall 20167 Fall 20178
Written 1080 752 736 690
Communication °

Oral Communication 224 227 224
Critical Thinking 1171 974 948 868
Cultural and Social 503 274 280 262
Understanding

Information Literacy 902 606 600 562
Quantitative Reasoning 596 471 476 454
Scientific Reasoning 471 238 238 220
Personal Development 222 216

7 Data provided as of August 18, 2016.
8 Data provided as of January 4, 2017
9 Written and Oral Communication were separated into two competencies on Official Course Outlines in fall 2015.
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Appendix H: Timeline for Changes to Official TCC Course Outlines
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August

September

February

April

May

Summer
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Timeline for Changes to Official TCC Course Outlines

Elected discipline Faculty Facilitator begins his or her term.

Substantial changes recommended by the Curriculum Committee in February and approved by the
VP for Student Learning and CAO are activated in i-INCURR.

Minor changes to the Official Course Outline (from the previous year) recommended by Discipline
Faculty and assigned Dean/Director and approved by CAO are activated for fall semester.

Fall semester Discipline Meetings (dates to be determined) — any substantial changes to the
Official Course Outline need to be presented by Discipline Faculty at this time to the Faculty
Facilitator. Substantial changes are those defined by the Curriculum Committee as such.

Any new minor changes to the Official Course Outline approved by discipline Faculty and assigned
Dean/Director will be entered into i-INCURR by the assigned Dean/Director. September — May 15

Substantial changes to the Official Course Outline presented in the fall discipline meetings are
forwarded to the assigned academic Dean/Director for action. If recommended by the academic
Dean/Director, the changes are forwarded to the Office of Academic Services for review and sent
to the chair of the Curriculum Committee for action. Recommended substantive changes are
forwarded to the VP of Student Learning and CAO for action. In all cases, requests for substantive
changes must be submitted to the Curriculum Committee in time for their February meeting in
order to provide time for the committee’s action.

The Curriculum Committee will act on the Substantial changes to the Official Course Outlines
presented in the fall semester (to include January). Substantial changes recommended by the
Curriculum Committee in February are forwarded to the VP for action and, if approved, made live in
i-INCURR effective on August 1.

Any substantial changes to the Official Course Outline that are not recommended by the Curriculum
Committee or the VP must be resolved no later than the April Curriculum Committee meeting since
the Committee does not meet during the summer.

Discipline Faculty Facilitators will be elected as needed for the next academic year.

Recommended minor changes to the Official Course Outline must be entered in i-INCURR by
May 15 for eventual review and / or approval by the CAO for an August 1 effective date.

May — July substantial changes as well as any minor changes from the summer term will be
presented by discipline faculty to the Faculty Facilitator during the Fall semester Discipline
Meetings.
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To complete this form eleci?onicall\,rr save as “[Your Last Name] AAT", close, reopen, complete form, save, close. Or, print the blank form to complete by hand.

General Education Assessment (GEA) Authentic Assignment Tool (AAT)

Competency: Written Communication

Faculty Name: Course: Date:
STEP 1 Read the Written Communication Rubric (pages 2-4.)
STEP 2 Identify an authentic assignment! required in your course which directs students to provide detailed/substantial demonstrations

of all the learning outcome dimensions identified in the Written Communication Rubric?. Direct questions to Jennifer Ferguson at
iferguson@tcc.edu. Online resources such as sample assighments are available through the General Education Assessment Resource
System (GEARS), created for faculty by the Tidewater Community College Instruction Committee at www.tcc.edu/GEARS.

Title of Assignment(s):

Due Date(s) for Students:
STEP 3 Provide the requested information on pages 5-8.
STEP 4 By 9/27/17, email the following to mdegaraff@tcc.edu3:
a. Completed AAT form, and
b. Separate document(s) containing the assignment instructions as provided to students for the assignment(s)

identified on pages 5-7 of the AAT form.

1 puthentic Assignments require students to apply standard-driven knowledge and skills to real-world challenges by demonstrating understanding through active use
of the material. For example, Authentic Assignments may direct students to construct, perform, analyze, synthesize, and/or apply concepts and/or skills. * Multiple
choice, truefalse, matching, fill in the blank, and group assignments may not be used in the GEA.

21 you do not require an assignment which prompts students to demonstrate all dimensions of the rubric, you may revise an existing assignment, create a new
assignment, or identify multiple assignments which in combination comprehensively support the rubric.

*Hard copies may be sent via campus mail to Jennifer Ferguson, Suite 623, Green Building, District, Norfolk or faxed to Jennifer at 757.822.1060.
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Learning Dutcome Capstone Milestones Benchmark
Dimension 4 [Exemplary) 3 {Proficient) 2 |Developing) 1 [Emerging]
‘Context of and Purpoze Demonstrates athorough Dlemonstrates adequats Deemonsirates swareness of Demomsirates mimimal
for Writing undersinding of congext, conciderstion of context, combext, audience, purpose, StENTON o CoaesT
audience. and purpoze that jz audiemce. and purposs and 2 and to the eszigned tasks(z) Audisnce purpass andto
Trchudes comviderations of Tesponsive to the essiened clesr forns o the azsigmed {28, begins fo show the aszizmed tezlesz) (B.E.,
auditrce, purpes, and the tesks) and foruses all taslos) (e g, thetasdealimnemith | swareness of audience's epectstion ofnstructorar
cirmmatances serounding Hhe elamentz oftheworc sndience, purpose, and percentions and zalfag audisnce).
writing frskfs). combet). AsEnphions).

Assignment Support: Specify how your assignment prompts students to demonstrate this leaming outcome dimension.

Folt

d Score: On average, what level of performance do

u expect your students to demonstrate on this dimension?
I:Exemplar',':lﬁ 3 [Proficient) ﬁ 2 [Developing) 1 [Emerging) m MNA [Assisnment does not require dimension)®
e M e T

Learning Outcome Capstone Milestones Benchmark
Dimension 4 |Exemplary) 3 |Proficient) 2 (Develaping) 1 {Emerging)
Content Development Usesappropriste, relevant snd | Usesappropriste, relevamt snd | Uses eppropriate and relevant U'ses sppropriste and
compelling comtentto illistrate | compellme comtent to explore coertestt o develop and relevant coumteant to
mastery of the subject, conveying | ideas withinthe contertofthe | emplore idess throushmest develop simple ideas in
the writer's mnd ding, and | dizcipli dshapethewhole | ofthe work sarne parts of the workc
shapinsthewhalevodc wark

Assignment Support: Specify how your assignment prompts students to demonstrate this leaming outcome dimension.

4 I:Exemplar',.']ﬁ 3 [Proficient) ﬁ 2 (Developing)

ed S5core: On average, what level of performance d?j%u expect your students to demonstrate on this dimension?

Kot

1 {Emerginz] ﬁ MNA (Assiznment does not reguire dimension)®

4 support each dimension of the rubric through one or more assignments. Adapt exisTing or CrEate new a53igNMEnts 35 Necassary.
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Learning Outcome Capstone Milestones Benchmark
Dimension 4 {Exemplary] 3 {Proficient) 2 (Developing) 1 ([Emerging]
Genre and Disciplinary Diemaonstretes detailed Demonsirates consistent mseof | Follows expectations Agtempiziousas
Conventions attenfion toand swooessfiol Imporiant comventions appropriste toa3pecific ‘CoeEishent sy =ham for
emennion afawidsranse of pemticnlar to 8 specificdiscipline | discipline andoraritne. hesic przamizstion and
Formal ond tqformul rules comventines particlar to amd'or writing task(s), teskiE) fior basic orgEnmation, presentation.
inherat in the expeciztions for 3 specific disciplime andor inchuding crzenization, Coetestt amd pressmtation
writing in porticulor forms writmg task (5] mchodmg coutent, presentation. and
andlor academic fields (pieser sge | OfZANIZARON, Comtent, arylisic dhaices.
glozsary). PRI B
stylistic choices.

Assignment Support: Specify how your assignment prompts students to demonstrate this leaming outcome dimension.

Ex| d Score: On average, what level of perfformance do
[| ;4 EExemgIaggH 13 Frnﬁ:ientl! I 2 [Developing ! 1 ([Emerging l: H

u expect your students to demonstrate on this dimension?

M4 | Assiznment does not reguire dimension]®

Learning OQutcome Capstone Milestones Benchmark
Dimension 4 |Exemplary) 3 (Proficient) 2 |Developing) 1 {Emerging)
Sources and Evidence Diemonstrates skillfol wseof Demonsirstes comsistent ns2of | Demonstrates an stempt to Desrianetrates an et
hizh- quality, credible, relevamt | oredible, refevamt sounces to wse redible and'or relevent tose sources o support
sparces to develnp idees that are ideasthat aresitated SOUFCESto suppartidess that idaas inthe writing.
i iscipli within the dizcipline and genre | are iate forthe
and genre ofthe writing of the writing discipline end genre ofthe
b,

Assignment Support: Specify how your assignment prompts students to demonstrate this leaming outcome dimension.

jESnEd Score: On average, what level of performance do you expect your students to demonstrate on this dimension?

4 (Ex I 3 [Proficient 2 [Developi 1{E i A [Assi t d ot ire di ion|®
{ emuaw]{;} [Proficient) { 121 oping) (Emerging] { ) MA (Assiznment does not require dimension]

“ support each dimension of the rubric through ane or more 2ssignments. Adapt existing or CrEate NEW SESIZNMENTS 35 NECEsEary.
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Learning Outcome Capstone Milestones Benchmark
Dimension 4 (Exemplary] 3 {Proficient) 2 |Developing) 1 [Emerging)
Coutred of Syntax and 1zes pracefil lanznege that Uzes sirgightforwend Tzes lempnaze that zenerally Trzes lenzoege that
Nechanics skillfilly commumicstes meenimg | lamguage thet generslly COnTEvsmeaning inreaders sometimes mpedes
toreaders with clarity and CORVEYS Meaning to with clarity, sthonzh writing meaning hecanze of
fhnency, end iz virmalky emor- reeders. The lenznage g, mayincinds some emars. TS i 15T
information.

Assignment Support: Specify how your assignment prompts students to demonstrate this leaming outcome dimension.

Expected Score: On average, what level of performance do you expect your students to demonstrate on this dimension?
_O 4 (Exemplary){” 43 [Proficient) {12 (Developing) ™ )1 (Emerging] (¢ ) Ma (Assignment does not reguire dimension]®
e et p—

“support each dimension of the rubric through one or more assignments. Adept existing or oreate new assigNMEents 35 necessany.
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Instructor's Marrative - In a brief narrative, summarize how your course supports the Written Communication competency:
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Appendix J: Consultant Recommendations from Spring 2014
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Linda Suskie, an internationally recognized assessment and accreditation consultant,
provided the following recommendations which are the combination of her own
thoughts with the “big ideas” faculty shared during the closing session of the spring
2014 Learning Institute:

e Work with other VCCS colleges to simplify the system’s general
education goals and learning outcomes.

e Focus on the VCCS general education goals rather than the student
learning outcomes and prioritize the student learning outcomes.

e Develop a curriculum map aligning each VCCS general education goal
with courses which satisfy each general education requirement.

e Revise the VALUE Rubrics for better alignment with the VCCS general
education goals.

e Develop a process to offer further guidance and feedback to faculty on
the assignments they develop to help students achieve and
demonstrate the VCCS general education goals.

e Develop a timeline for deliverables (revised assignments, curriculum
maps, and revised rubrics) to continue the momentum of the Learning
Institute.

e Continue to offer professional development on teaching, grading, and
assessment practices.

e Continue to foster interdisciplinary collaboration on designing learning
experiences.

e Research e-portfolios.



General Education Assessment Plan

Appendix K: Rater Agreement by Rubric Description
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Fall 2015 General Education Assessment
Rater Agreement by Rubric Description

Oral Commumication

1-Organization Yes 61 78.2%
No 17 21.8%
Total 78 100.0%
S
2-Language Yes N 01.0%
No 7 9.0%
Toral 73 100.0%
0 000V V&V 1
3-Delivery Yes 66 £4.6%
No 12 15.4%
Total 78 100.0%
I ——
4-Cenmal Message Yes 6o 88.5%
No 9 11.5%
Toral 78 100.0%
———/— 0 0 0 0 0O 1
5-Supporung Material Yes 45 57.7%
No 33 2.3%
Total 78 100.0%

*Rater agreement 1s set to ‘No' if the difference in the first and second raters’ scores was
greater than 1 or a score of '‘not applicable’ was assigned by one rater only (first or second
rater)
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Fall 2015 General Education Assessment

Rater Agreement by Rubric Description

Cultural and Social Understanding

1-Enowledge - Assess the impact that Yes 66 67.3%

mstitutions have on individuals and .

P — No 32 32.7%

Total $ 2 100.6%
e s s

2-Enowledge - Describes their own as Yes 52 53.1%

well as others” personal ethical systems .

and values No 46 460%

Total 58 100.0%
_

3-Skills - Recognize the impact that arts Yes 69 70.4%

and cultures No 29 20.6%

Toral 98 100.0%
0 909090 0 0909m0m0m0m0m0mB OUmm 1

4-Skills - Recogmze the role of Yes 44 440%

language in social and cultural contexts

. No 54 55.1%

Toral 9 100.0%
&7

5-Skills - Recogmize interdependence of Yes 55 56.1%

world-wide social, economic, geo- >

political, and culrural No 43 43.9%

Toral 5 100.0%
——————
*Rater agreement 1s set to No' if the difference in the first and second raters’ scores was greater

than 1 or a score of 'not applicable’ was assigned by one rater only (first or second rater)
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Spring 2016 General Education Assessment
Rater Agreement by Rubric Description

Personal Development

1-Personal Wellness Yes 55 58.5%

No 39 41.5%

Toral 84 100.0%
I S S

2-Decision-Making Yes 46 48.0%

No 48 51.1%

Toral 84 100.0%

3-Academic and Professional Goal-Setting Tes 47 50.0%

No 47 50.0%

Toral 84 100.0%
e S —

4-5ocial and Interpersonal Development Yes 53 56.4%

No 41 43.6%

Toral 84 100.0%
0 0 0U0U0Z0m9m90 0 1

5-Personal Idennry Yes 43 47.9%

No 40 52.1%

Total 2l 100.0%

*R.ater agreement is set to No' if the difference i the first and second raters' scores was greater
than 1 or a score of ‘not applicable' was assigned by one rater only (first or second rater)
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Fall 2016 General Education Assessment
Rater Agreement by Rubric Descripnen
Critical Thinking

|-Explasmtion of bsus
Na 55 0.1%
Tomd 182 1M
I!!!:::::IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIlIII=::IlIIIIIIIIE!!IIIIIIII!:!:!II
Ne &4 15.2%
Toud w32 100.0%

Llafluesce of Comexl anld Asamplions

Yes

£14%

L%

—

4-Saudent’s Poslios - Perspective, ThesiaHypothes TL%
W % ol
Torsd 182 108"
S —|
fConhasiors and Felated Chalonmes Yeu 138 TI ™
Wy 55 e &Y
Tond it 1M

*“Rater aggreemeni m ael o No'of the differenoe o e fird nd secosd mier’ sooses wis presder Gan | or
i e of ol applicahle’ wis isdgeed by ome caler osly (il o second mies)
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Spring 2017 General Education Assessment
Rater Agreement by Rubric Description

Scennfic Reasoning

1-Argument or Topic Selecdon Yes 109 58.9%

No 76 41.1%

Total 185 100.0%
e

2-Existing Enowledge, Fesearch and Views Tes 114 61.6%

No 71 384%

Total 185 100.0%

3-Methodology Yes 131 70.8%

No 54 202%

Tomal 185 100.0%
I S S—

4-Anslysis Yes 141 76.2%

No +H 23.8%

Toual 185 100.0%

5-Conclusions, Limitations, and Implications Yes 136 T73.5%
No 40 26.5%
Tomal 185 100.0%

*F.ater agreement is set to No' if the difference in the first and second raters’ scores was greater than 1
or a score of 'not applicable’ was assigmed by one rater only (first or second rater)
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Fall 2017 General Education Assessment
Rater Agreement by Rubric Description

Written Communication

Rater Score | Students
Rubric Description Agreement* | Evaluated | Percent
1-Context of and Purpose for Writing Yes 179 23.6%
No 35 16.4%
Total 214 164.0%
2-Content Development Yes 178 22.2%
No 38 17.8%
Total 214 164.0%
3-Genre and Disciplinary Conventions Tes 177 22.7%
No 37 17.3%
Total 214 160.0%
4-Sources and Evidence Yes 14% 62.6%
No 63 30.4%
Total 214 160.0%
3-Control of Syatax and Mechanics Tes 131 24.6%
No 33 15.4%
Total 214 160.0%

*Rater agreement iz set to o' if the difference in the first and second raters' scores was greater
than 1 or a score of 'not applicable’ was assigned by one rater only (first or second rater).
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